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Education Commission of Weétern Australian. o

" PREFACE

A} . . -
‘.

This Guide was compiled at the conclusion of a school evaluation project
conducted by- members of the Seience and Mathemat{ics Education Centre (SMEC).
at the Western Australian Institute of Technology on. behalf of the Catholic -

0 -

The purpose of the school evaluation pro’ject vfas to:

.

’ -3 Assist school communities in W. A. to appreciate tl*re need for
school evaluation° E .o ‘ . ' 5]

- 1

[ Encourage school communities to know and use procedures and

s - . bl

methods involved in. the. evaluation process° " and

o Provide assistance to school communities in order to enable-

then to derive the benefits of . evaluation and to dit-ect

those benefits into the ‘efffiincement of the_educational

a

process,

)
In attempting to, achieve the above objectives a procedure for, .school
evaluation was devised,, trialled ,and further developed_using five
fl ” 8 . ) ] ) o, :

Echools.

. - £
A serlous attempt las been made, in the compilation -of the (‘uide to .
take into account the fact that many persons interested in school: ’
evaluation may not have Ifad /extensive experience in evaluation.
procedures. On this assumption the Guide presents wa st'ep by step’

development of the stages involved in a school evaluation.\ :

' ’ : . TR,

Lo s . o -
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"and teachers) to provide'

environment that could possibly involve the whole sta

¢  FOREWORD . . . R -

SN

This Guide iswprimarily designed for school personnel (administrators

An introduction to the nature and purpose of school evaluation,.
An approach to school evaluation . that involves the evaluation of
issues determined by school “staff; " ) ,
A ;Zc of procedures to, carry ‘out school evaluation, and

Guidance information and instruments for conducting a school
evaluation.l' s

3

g

The procedure outlined in the Guide has broad application and use. For
. instance it may be used- “to evaluate a number of 3spects of the schogl
f

of either a primary

or secondary school. Additionally, the Guide could . simply be used to

evaluate a- specific aspect of the school - for example, the teaching of

music or, perhaps, the involvement of parents in school activities.

o

Whilst the Guide is primarily designed for school. use it is seen as a

useful document fpr'

e School administrators, superintendents, school advisors and evaluators

in thelr deliberations on the selection and assessment of
appropriate procedure for. school evaluation from among those currently
in use; and o ,b ) 3 , \ -

Pre-gservice and in-service teacher education programmes or workshops

. as a basis “for description and discussion of school vevaluation

procedures, .
: \

T

"~ Any school evaluation requires that the school has access to a variety of

“evaluation instruments and relevant documentation. The appendices of the L

Guide have attempted to provide a variety of different types of instruments

that can be used in the collection of evaluation data together with a

bibliography containing referencesl concerning °‘the evaluation process.
These materlals should only be viewed in the context of guidance for the
school evaluation. - It is’ hoped chat persons either conducting or
*participating in a school evaluation will seek advice and assistance from

.

€

(iii)



. experienced school:. evaluators regarding additioﬁal instruments and
. documentation that may be used in an evaluation. Such assistance can be

- obtained from the various educational authorities ~ for example, the staff
of the State Education Department, the \Cat;:?ic Education 6ffice and

'tertiary institutions.
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1. INTRODUCTION ~TO : SCHOOL EVALUATION

. 1.1

What is s"hool evaluation? 3/ .

e Assessing performance against specific objectives,
o 'Delineating, obtaining and providing useful information for

"decision alternatives, and

° Detetmining the worth of a thing. It includes obtaining
infomation to judge the worth of an educationgl program,
product, or procedure, or the potential utility of altemative
approaches designed to attain. specified objectives.

Schools are dynamic instyituf:ions, always conscious of the demands

v_.of the community they serve. They have a responsibility towards

satisfying the needs of pupils during their formative years and are
accountaple for the tasks they perform. Consequently there is a .

need within schools' for a system of  continual gself-appraisal in

jorder to: review the activities they are engaged in, to review the
o ' .

reasons.:'for carrying out those activities and to review the success
N L4 . .
or otherwlse of their endeavours. In the school,  as 'in’ all

educational systems, evaluation tends to concern the determination

‘of the: worth of an. aspect in a certain educat:ional setting for

decision making purposes. The main purpose of an evaluation is to

'.\obtain information which will provide a basis for school
'improvement. . Such improvements might be aimed at revising the

schoc{al 8 policies, objectives, curriculum structure or

organisation.

1.2

Why.'fbecome involved in school evaluation?

»"Thé’ r,'desirability of aschool, . applying some form of systematic

ERIC
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self—-appraisal to its activities is based upon the following.
o It provides necessary information for the improved planning of

educational services provided by the schoolj;

o It is a valuable staff/parent development tool as it can 'engage

'staff/parenta in a joint examination and review of the school
Curriculum, » its frelevance to all students, and - its

implementation through the school organisation;

'

,
oy
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© It encourages the development of relationships between school"
staff and the community served by the schoolt '

° It is a means of ensuring that educational services provided by
individual schools meet the tdentified needs of their students,-
and o . » ' e : . .

© It brings rthe' school’ community together .around a common\
endeavour. " o !

Properly done'( an evaluation can be a: creative and productive
experience for a school community and the exercise can do much. to
establish goals and a sense of direction. ‘The process can be a
constmctive exercise for the s¢hool and is 'designed primarily to -

improve the educational Process. The results provide measures of

- the extent to which the school is actually acco.nplishing what it is’

1.3

striving to do,  and plans for iniprovements can be haspd on these

measures. ., . . ! - e

‘ 4 . - : S
" )

Further, involvement inlan evaluation will help a school community :
explore thev concept -of 'evalu’ation, understand‘ some of ""its
implications ar§d should overcome several . common misconceptio{ls_'
concerning the process, namély ‘those relating to- "organisational.
prying", "interferenqe by the administration and "bureaucratic_

{
control", - . . :

\..

What to evaluate "

Any aspect of a school’s operation can be evaluated indluding the
curriculum and how it 18’ stn__xctured ;its organisation, the
timetable, staffing and \matetial resources, the - school'sb.'
relationship' with the community, discipline procedureé- and
activities, and how the school responds to the needs of its
students, v ) i ) ‘

To evaluate 'all. -those aspects of a school ‘s programs and. -
activities, even “over a full year, would.be an almost impossible

task. While it is acknowledged that an evaluation involves a great

deal of .effort there 1is amplé testimony to the _fact that _the

10
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exercise will result in a school which caters better for the needs
and demands of its students and the community as a whole.

A

. u .
Australia has historically drawn” on the U.K. and ﬁ.S.A.'as the two
major sources of information with regard to school evaluation
theory and practice. The literature underlines the following as
the ultimate goals of school evaluation:
® Clati fication of educational aims and objectives;
Improvement of instructicnal programs;
Increased competence.of school personnel; R
Better.utilisation of facllities and resources;

Improved coordination of total staff effort; and

.
® o 0 o o

Enhancement of the understanding of .the evaluation process.
"« : . » '

The' degree to which evaluation goals' are accomblished' will

determine the extent of the improvement of educational opportunity

in a particular school. Many aspects or areas within a school lend

themselves to the evaluation process. For example an evaluation

could involve: o r ’ :. ‘ '

® All .aspects of the school ~ students, teachers, the
‘admdnistration, courses, the parent body, the school program,
the school in the community, resources, .goals, policies,-
grounds, buildings, facilitieS..e.s

® One or more aspects of the school - discipline, communications,
facilities....\ ' .

° The‘ whole school curriculum - 1ts aims; organisation,
syllabi.,... o " '

° One'aspect of the curriculum - the religious education program,

the physical education program.....

Thus there are, literally,.n:vast number of asﬁects of the‘school,
the community. school programs, activities and " personnél ,which
might be the object of an evnluation. ' Reghrdless of the area
chosen it ig necessary that those involved agree on: ‘
® The need for the evaluation;‘ and - : : N

. ® The area(s) to be evaluated. . R

11
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The participants in a school evaluation musSt. als® be prepared to

make a commitment to see the evaluation through to its conclusion.

1.4 épproaches to school evaluation | v v

The “process of evaluation in a 'school tends to be carried out by
. one of the following groups:
® Persons from an outside school authority esge a Superintendent
or Inspector from the State Department of Education or the
® Catholic Education Commission; ‘ _
) A team of evaluation consultants,' " edg. persons: from a
) professional group of ‘evaluation consultants, . K
® The schvol community, e.g. usually the school‘ staff in
conjunction with parents ‘and students. - '
A school evalua'tion using the latter process is generally referred
to as a school. self-evaluation. There are .a number of approaches
to school self-evaluation which differ basically in the nature of
“the information sought and the cri/beria upor which the judgements
about a school’s performance can be made. They include: ~
(a) The _Discrepancy Approach If this approach is used the
evaluation is based upon the comparison of "what 1s" with "what
ought to be". It i8 therefore necessary to determine firstly
"what ought to be". This could perhaps be based upon, stated -
aims or goals of the school although it may be d.ifficult *to
translate these goals into a description of the "ugopian"
school, '

Ny

iy
The determination” of  "what 1s" then requires data to be
collected on each,of the aspects deacribed in "what ought’ to

R \
be'". N o

This approach has value in identifying  problems in a school.
In many schools these discrepancies are probably wvery well
., known to most concerned persons’ with the school —— ° \

.

ERIC
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(c)

(b)

. schools performance "‘is‘ th'e' academic achievement. . For.'

(45

;-.'_around a set of clearly defined school- objectives. It assumes'.

@k

-'infonnation for the evaluation. i . -

for* 1nstance the inadequacies in school discipline, despite the

presence of school policy on this matter.

PO oot . - ' e

The‘ Perception -Approach: . Often an ‘evaluation can be based on'

the comparison of"'t.he perceptions of- parents‘ .teachers, .

administrators, pupils and .other groups an certain aspects of

the . school s operation and performance. For example, there may'
well be parental views on’ the . standard of ‘teaching in %a

particular . Subject - which "is not shared by..  the - school

administration or staff. s This approach 1s too often weakened o

by a lack of objective information.

e . . . o ‘

A Student - %:hievement Approach- "If one- subscribes to the’
.view that éle business of schools is the academic education of

-students, then the. prime criterion for the evaluation of 'a

’ _ :Lﬁ"stance, staff may not be. impressed by TAE results in a school
'subject arfd 'may' -initiafe an evaluation conceming TAE
'performance in- theJ‘school. This approach uses hlstorical or

comparative data on student achlevement as the maJor source of .-

’
-

5
.

'An Objective-Based Approach' This approach is Sin_xilaf .uto the

'discrepancy approach in ‘that the evaluation is"'-'..structured

that the school has or can: develop such a set of objectives and

that these objectives relate to "what is happening"  in the
"school. This approach focuses on the. product of ‘the
.educational program as well .as the process - that is, the way'

: ':-;»-the school achieves the objectives.

- e Y

A Goal-Pree Approach - *-This approach makes. no: speci fic

reference to the stated goals or objectives of - the school but )

looks more at identifying issues and' areas %f concern in. the

school._ For example, such issues ‘and concerns - could involve . -

‘student reporting procedures used the adequacy of library

e 4

.M.
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regources and 80 on,. -t s C
. H v Bl

ThiB preliminary stage Cof identif_ying ig:;ues allOWs . t;he
evaluation to be- focused 'on aspects of concem to one Or more
R groupa associated with the school. The approach is most often
o of direct use to. the school since its purpose is not concerned
with accountability" ‘but more _with .problem solving " The
information collected is also of direct and immediate use to
the school. S A
In any ©ne school’ evaluation it d.s ‘most likely that elements of‘
each of these foregoing approat:hes will be utilised according to
the, situation at hand. - ' f/.

L : . '
- 1.5 lhe ev\aluation approach used in this Guide - . .
This Guide is to a large extent based upon the goal-free approach

_to school evaluation. That is, instead of proceeding with the
evaluatiOn based upon a set of pre-determined evaluation goalS, the‘
'areas for . evaluation are determined by the participants in the
evaluatiOn Process ; “in this Guide. There are a number of
‘»'advantages in using this approach.' They include.
® The OPportunity provided to staff, students, parents and Others '
to participate in’ the process of determining the aims of the
evaluation. / This gives those persons a sense of owne_rShip"
and 'involvement" in the evaluation; ' .
'® The Obje.ctives or ai"s df many schools -are” usually couched in
general tems. This makes it difficult to determine the extent

'ich these aims are ‘being achieved. The actual process of
.col eCtively setting the alms of an- evaluation in a group
situation _often stimulates in the participants_’\\tical
}/thinking concerning the school’s role and its activities,
7/ 'The evaluatjon process . itself in conjunction with the
/ expreSSionS of views by’ all the participants, leads to an
/ -improvement in understanding between all groups. irrespective of
/" further developments in the evaluation. .

ey
o
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It 1is stressed that in the execution - of a gc c'b“o“J,' evelustion using
the goal-free app‘roacl_\ aspects of - othe" roacﬁes outlined An
Sect:ion 1.4 can- be included, For- example, if .an ovnlunt:h)n is
concemed with ,6tudent’ achievement in their - final year "at 'school
then . achievement trends in the past ten years -could be examined'
o°r if an evaluation is concerned with the effectiveness of “the
school discipline system it may be deemed appropriate by the
evaluation team” to compare feacher. and student perceptions of the

discpline system,

15
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2. .THE PARTICIPANTS - , N
2.1 Introduction . T L "

. commencement of the evaluation. R

manner ‘outlini
Ry

1

As alluded to in Section 1, a school evaluation should involve as
far as is possible, a broad cross-section of  persons within the’

school comlpunity.‘ Thus' when school evalustion is proposed by

' _,either school staff member, . or by one of the school administrators

(Principal, Registrar, Senior Master), or by an'outside body such
as a Parents and Friends Group, 1t is appropriate that the
initiator(s) establisb a small ad-hoc Evaluation Committee at the
earliest opportunity. This committe.e comprising two_ or. three

- members- and possibly_co‘ordinated by the 1initiator, has the

following tasks: N .

° Clarifying what it is hope td achieve so that others will

' understand their ‘concerns; ) C
Considering what assistance will be required' E

o Bringing the matter to - the attention 'of the whol.e‘ school -
community;: - and AN ' oo ! ,

° "Preparing meeting agendas; , S Y

As well, the committee 8 taék is also to geéerally ‘oversee those

early procedural ‘tasks which are' so important and necessary at the

'Once the abg e action has - been initiated various others persons

and grOups c become. involved in the evaluation process in the

in the following" sections.

“

. 2.2 The Evaluation Coordinator

-It' is imperative to the ‘success of .the evaluation that an

- 1ndi vidual be ndﬂxinated to coordinate the evaluation. This person,.'

whether it be the Principal, School Bursar “or Registrar or a
teacher, would assume the responsibility of the ad-hoc Evaluation
Committee and oversee the tasks listed above. As well, this person
may " become the instigatpr and coordinator of further evaluations_ '

within the school on future _occasions.

16
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2 3 The School Evaluation Committee T Q“

Once an , evaluation "has been init:iated } it_' is’ appropriate .to

B

'establish a School Evaluation Committee. Typically its. membership
should be- composed of ‘the Evaluation COordinator, volunteer staff
: members and representatives from concemed groups Ehat may wish to '
be involved in the evaluation. 'l‘he represent s‘could be
students and’ perhaps even ‘a represents.tive ﬁéﬁ’fa tertiary

institution _or school authority 1939 State Education Department.
The role of “this Committee 'is to Qrsee the design and to
implement the - evaluation. " The Committee should regularly
/f 'communicate .the progress ‘of '“the‘ evaluation to all interested
.parties, actively seek staff input and involvement in-all areas of
the evaluation and be responsive and sensitive to the needs wishes

and rights of all those assoclated with the evaluation.

Lt
e

In summs.ry, this committee replaces the ad-hoc Evaluat;l.on Com;nittee
and may consist of : )

. School staff members, )

] ‘Representative(s) from the parent body,

[ Representatives froh the student body ; .and
) : ° Representa‘tives from outside bodies. .

"2.4"1‘hechhool Teaching Staff
The ‘task of actually impiementing an evaluation u1timately falls

upon ° m&nbers of the School Evaluation Committee assisted by the.
school staff, using their own .and the school’s resources.

e
'I.‘ypically, in any school evaluation, the extent to which staff
become involved varies considerably. . Teacher .roles that can be
identified are: . o o
., -Serving as a member of the School Evaluation Committee; ,‘;
o Assisting in the ‘design and planning of the evaluation,
° 'Assisting to determine .areas of the school to. be evaluated
o Assisting in the collection of data,

17
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° Assisting in the data-analysis phase, and

Assisting ih the preparation d’f the.. evaluation report,
The role of school staff membets in an evaluation ,can often be
.identified in  terms. of t_heir expertise ‘for . example in the
analysis of data for the evaluation, mathematics staff could)
provide va1uable assistance and’ specialist English teachers might

“assist in t:he preparation of reports, correspondence and so on.

. Teachers whp have mdertaken- evaluations acknowledge,that tinie'is

the most difficult resource to manage. The probleT of making time
- available, for the Evaluation Coordinator, and indeed zfd\r the other

- sstaff, may be overcome by: oL . ' ;’

"o Arranging teacher release or’ relief" : S

S

£

° Timetabling in order to free staff invélved; __ancji ’
L] Arranging common free periods for planning purposes.

" - . 5 pp—

It is emphasised that it is the staff members'who will bear the

brunt of an evaluation exercis'e', the decision -to embark upon any

evaluation, and the comm.itment to see it through must be theirs.__

2.5 ‘The School Clq},‘ical staff - o

School clerical staff have an important fun'ction. Théy have a most

valuable role to play by backing up the School Evaluation Committee
and the. .teaching staff with support services, such . ag typing,'
dup1icating, collating printed material and so on,. As vrell, the
“school clerical staff can assiat in the liaison between different
.groups’ involved and act as a focal contact point _for "the

_evaluation .‘

2.6 The :External Consultants
External consultants should be included in. a uSChOOl evaluation.

Their input is valuable in th t it provides ‘the viewpoint of those

- outside the system who ar in- a positi‘on to observe the curent
situation objectively. The type of assistance they might' provide v
includes the following:



.

o Provi.ding assistance to the schgol communi ty, thus enabling

. O Assisting school staff in the design «and exocutlon uf rh

| assist 1in thig role. Useful personnel incli

Y .Representatives from educational aut\zhoa:ljﬁtie

" @ A staff member from another school with", X

S : . o : ’ .on

. ‘ , .‘ . ’ / . . ‘. i Loy
. Asa‘isti"ng. “the school staff . to_ appreciate the need ‘for. °
evaluation at various levels e.g. the classroom, a section of

school, ‘the whole school- . . \' ,.' . : '

. * Assisting the school staff to. become familiar with the, planning "y,

procedures invol.ved in an evaluation pr0cesa-

to profit from the evaluation and to use the results to’

benefit of" t}he school as' a whole, and

collection procedures and’ the analysis of t:hat data.

In" effect, the consultants should possess expertise
procedures, and some consideration should be ;ive
stage in the planning of the evaluation to li%',

/
-0 Staff. members from tertiary institutions,/
evaluation. ) . ~‘/f.f.

- "a"/,

The number of external consultants used would

u}.,

and magnitude of the evaluation exercise.'

'J’J
K

The, .exact point at which assistance from/ “consultants in the

. evaluation is utilised as shown in Secti’on/3 .1, Table 1.

2.7
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. )
The School ‘Community

A L. '

In initiating an evaluation, the School Evaluation Committee should
consider carefully what 1t hopes to achieve, what cooperation it
will require and the support it mght receive -from interested and
concerned groups.x As was mentioned . earlier in this Section 'a
Bchool «evaluation is an important staff/parent ~development tool as
it can engage both groups in a joint activity aimed at ‘both the
school and the community. "Parent . groups can participate by

providing representatives, vho will: - N
. . . .

’

£
,*,”

oA,

L4
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v . v ’ . e

° Serve as members of the School Evaluation Committee, .

b Seek out and provide feedhack to the Committee on community
. views related to the concerns of the, evaluation, ’

o

Provide particular expertise " or -. aséistance 1in terms of.
professional advice and the provision of additional resources

not available to tfxe achool ~ that is, in some unique way not

normally available to an, evaluation exercise.

12
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3. " A PROCEDURE FOR SCHOOL EVALUATION ~° -

< 3.1 f[ntroguction . . ._i - . o ° '

A perusal of the Biliography indicates that a vast amount of

1

_literature 18 available on t'he subject of school evaluation,
Unfortunately, much of it assumes that adequate or even wnlimited
resources. are available to. the School to conduct an evaluation.
Also, much of the literature originates outside Australia and isg
_‘based on an accreditation process inappropriate to the Australi an
scene. Thus while much can be gained from reading about such.
studies, they often cannot be easily adapted to Australian schbol
'systems. The evaluation - approach presented in | this Guide has
therefore been specifically constructed and itself evaluated
within the framework of Australian schools at both primary and

*

secondary school levels.
'The evaluation procedure -consists of eight phases or steps.
1.. THE INITIATION ‘
2. THE COMMITMENT
3. PARAMETER DETERMINATION
. 4. "ISSUE DETERMINATION .
'5. DATA COLLECTION AND ANALYSIS
6. REPORTING
7. aAcrioy o
8. REFLECTION '

";-;'?." The first seven phases cover the major part of the evaluation
process, whilst the last (certainly not the least) phase requires \
A :the school community to reflect on the outcome of the evaluation

‘some time after it has been completed., A

Table 1 provides summary details concerning: ,
© VWhat each phase is about° and
® Who may be involved in terms of school staff, parents students

and external consultants.

.
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The remainder of Section 3 1is devoted to an elaboration of
* ] .
information .provided in Table 1, . ,
\' . ] ' . . S .
i -
|
{
\

o
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1.?"'11m Thasen of the l'r‘(;‘ced_u.r‘gys,
" PUASE 1 - THI-INITIATION
Thu purpotiu of thls phane ts tog ,
(a) Moilvutn the school community to engage fnoane evaluatlon; and
‘to o )
‘(b) Inform the achool communi Ky cnn(‘c-rnlng Llu- nuturo nnd purpog e
of uehonl evaluation, : ; . .
The motivation for a school to engage in an evaluation can occur in
either of two wayn: ' . ! s
® From an "external" wource - that ta, from outslde the ranks of
tho school staff or nchool admiuntat ruti(:n; or
® From an "Internal® pource ~ that -1q, from wlthln the ranks ot

.

the school staff or school administration.

.O'ne example of an external '"source! would be the schools’ parcats

and fricnds. Whilst pareats -may not be able to view school

act;viéies com;)ietcly objlectively, ‘ they, 1litke the external

consultant group referred -g\‘in Sectipn 2.6 are well placed to
observe the school situation. They can b}'lng forward concerns and
. views* about the school which may be ‘quite different to ‘the

AN pei‘lceptions‘of the achool gtaff, The, ‘brotective instincts of
parents where their children/students are concerned is well known .
; However, these instincts, and the parental observations that may go
with them, can be of immense value to a school staff, the members
of which can be ao closely involved with the school system that
issues which loom, large in parents eyes are downplayed minimised
or even overlooked by them. Given the opportunity, parents ‘can
suggest many useful areas for evaludtion’ within their children’s
school, v . - B w

A o o

A further example of an external ''source' is the school Principal.
Evaluations have been successfully implemented in those schools

where the Principal first places the notion before his staff simply

<&

to gauge their reaction to it, free of any pressure to undertake
the mission. Imposition of an evaluation by a_ member - of the

. administrat:ion, or by one of the school/college governing body is
not, generally, the ideal way to initiate the exercise.

N

- 0
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« The "faternal’ source of ;ml.lynllm') of o achodl ‘.t'.v.'llll:l‘llt)ll veforn
to the teaching atalf, Teachers  aware ot the need  tor an
:ﬂ»vnlm;lvtuu of any agpect gelated to the operagion ol the uchool |
have frequently vatasd the matter at a statf meottog,  Distelbution
of a lm‘udnu( (such an the one which appears ta Appmnllk‘/\) ta ntalt
beforehand will enable than to famtllarlioe thamselves with  the |

concept and diacuns the subject of the proponed evaluation within

the framework of the eswentials needed for Lte succesnfal conduct. . R

Depending on which of the two nourcer of wotivation has applted,
the early phanes In the evaluation procedure wllvl";"vnry slightly.
This 16 because {n the cage ol the "e_kt‘umul" torm of aot{vat{on,
the-goals of the evaluatton will unt”he entablished until PHASE, 4
{8 reached {n proper wequence. Hm‘.'lvver, tn the case tof  the
"fnternal™ form, the need and purpose of t.h-c evaluatfon will be
clear from the outset = indeed, the tdentiflcation of a problem by
t;hc atatf will have direcctly (nittated the cvaluation, Tﬁ this
latter case, PHASE 1 (INITIATION), PHASE 2 (COMHI'IHI‘fN‘I‘) and=FPlASE 4
(COAL SETTING) will occur more-or-less ﬁimultanm)usl‘y. This pn';Aﬁ?\L',\g

~

ai\ould be kept in mind as one reads the phases of the evaluation

procedure which are presented in sequence for convenience.
; R

Regardless of which form of motivation hag Applied»,v the init{ator,
whoever he or she may be, then needs the support of the:ad-hoc
Evaluatioh Conmittee to assist in bringing more persons into thbe
circle of those who will complete the evaluation., The role and
duties of this Committee was 6ut11ncd in Sectton 2.2. Farly
-activities of thig committee will provide a basis for the formation
“of the standing ‘School Evaluation Committee, whose role and duties

were outlined in Section 2.3.

s
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Gus.,i;by the"cor-t'clus'idn of this‘Pha’se: .
- 'EACH STAFF MEMBER WILL HAVE AN APPRECIATION OF THE NEED FOR A

N . o " —
.- . ol ) ; - . B

- SCHOOL EVALUATION AND AN AWARENESS OF -THE PROCCESSES INVOLVED'

AN EVALUATION COORDINATOR WILL HAVE BEEN IDENTIFIED “AND
THE AD~HOC EVALUATION Q)MMITTEE WILL HAVE COMPLETED ITS TASK-

) -]
i L AND HAN_DED: OVER ‘TO THE STANDING SCHOOL EVALUATION COMMITTEE. :
‘?\ ‘
L o i
4 = 1. . B
. \ PR s . i
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.PHASE 2 - COMMITMENT

)

" The purpose of ‘this phase is to: : . "

' » (a) Establish within the school community a commi tment from persons ’

to participate in an evaluation, -and to o

(b) Determine the role that different persons will have in the_

evaluation process. : . ) ‘

* The commitment requited to successfully ‘complete a school

evaluation can. be ‘considered at two levels: . v Lo

@ The school administration and staff level, and

o ‘The level of the .groups ‘who will support the staff - namely. -

parent representatives, students and external consultants.
School' ' A.edminnistration --and  Staff Commitment{ With = the
administ;ration and staff alerted to, the need for an evaluation, the
- requirements that follow are: ) '
: © That a.ll those involved make the decision to engage in an
eva luation H . : o
®. That all those involved make a commitment to see. it through to
. its " conclusion; ""and : o ‘“'
© That the roles of the administration and staff members are
<clearly identified.

»
.

‘The focus of. the' evaluation need not be. firmly established at this
-‘point - as will be seen in .a later phase,  an examination by all
‘concerned of the areas .for possible evaluation is an essential
\

aspect of the process. However, the commitment should come before

=22
the area of evaluation is decided upon. A consensus of opinion
will finally: determine the area of evaluation and then all involved
will be eéxpected to work at .the evaluation in accordance with thelr

]
ptior commitment.

o

From thi_s point on, the‘_, Evaluation Coordinator should ensure that

‘_agendas and minutes of meetings are lcept and ‘dcircula_t_:ed._ A sample
’set of .agenda and minutes prepared. for a typical e_valuation
- committee s included at Appendix. B. ' ‘

.
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Supporting Groups Commitment. All supporting grqupa should . be
represented on the School Evaluation Commi ttee, and 'it:'is

' reasonable to aeeume that: by ‘the time these representatives take

their place on th ttee, each has undertaken to contribute to

the success of the evaluation. It is important, however, that this
' undertaking is quite clear ‘to each and every member ‘of. ‘the

N

supporting group.

Thus, at the conclusion of this Phase: - o~

© MﬁMBERS. OF THE EVALUATION COMMITTEE, THE SCHOOL STAFF,

. COMPLETE THE EVALUATION.

AND.
SUPPORTING GROUPS WILL HAVE MADE THE DECISION TO ENGAGE “IN ANDi

29
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PHASE 3 - PARAMETER DETERMINATION

.The

and

21

scope—of  the- evaluation, the time constraints,"cost's, ‘persons

resources are the five main paramet ers (or constraints) to be

considered in any evaluation.‘ The purpose of this phase is to:

- (a)
(b)),

Determine the scope of the evaluation;
Determine the time constraints which will dictate the nature

. and scope of the evaluation'

(c)

(e)

Determine which persons from the school staff ‘and school~

community are to be involved in ‘the evaluation' and ' their

. specific role(s);
(a)"

Assess wvhat -tesources.'ar'e available for allocation to the

evaluation, both from ‘wlthin and outside the school; and to

Determine the type ‘and nature of costs to be incurred in the

" evaluation.

. Fo¥

th.e

.a school evaluation, .a-very important considerationm is usually

émount of ‘staff time that can be. made a'vailable. In- the

situation where the evaluation has been initiated from an

"ext ernal" source (see page 16)'~this detail. “should be'."clarified

beforé the area to be evaluated is clMosen as it will determine the,
scope of. the exercise and rule out: ~the possibility of the schoolp
undertaking too large an evaluation. -

initiated by an ."internal" source, the area of evaluation will_

-Where the evaluation has been

already be fcnown, and attention"can be direct‘edwt‘o the above five

It ‘is helpful if the Evaluation Coordinator produces a timeline for

the

~

. parameters immediately, _ ' ) W T .

evaluation. Such a device is useful for the allocation of

‘tasks and to coordinate participants activities. An example of a

timeline appears in Appendix C. .

" As was mentioned in Section 1.3, it is usually beyond a. school’s

resources to evaluate all aspects of the school in ‘a single

evaluation. Therefore the Evaluation Committee must decide on:’

The likely scope .of the evaliation: That is, whether it might

‘be conducted at the classroom ‘level, _subject or faculty level,.

30
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t:he -year 1eve1 or the whole achool level; and
© The materials and personnel that will be required in order to.
complete ‘the’ evaluation.

Each of these matters should be studied wlthin the framework of the
five parameters identified at ' the outset of this .phase,
particu’larly in terms of the time available. ' “

" Thus, at the conclusiori of‘this Phase: . !
.. @ THE SCHOOL COMMUNITY AS A WHOLE WILL HAVE DISCUSSED AND
ACCEPTED THE NEED FOR AN EVALUATION' )
©® THE MAJOR PARAMETE‘RS . OF THE EVALUATION . WILL -HAVE BEEN

IDENTIFIED; '

t ’O;‘. THE SCOPE OF THE EVALUATION WILL HAVE BEEN DETERMINED AND Y
,® THE RESOURCES AVAILABLE - BO'I'H HUMAN AND MATERIAL WILL HAVE

BEEN ASSESSED. ~ L ; J

ERIC
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“od - . T .
d ' Tk
PHASE 4 - ISSUE DETERMINATION

r—f;Having established the scopey available resources and’ “constraints

‘ on the evaiuation in the preceding phase, the purpose of Phase 4- is

to: L .
(a) Determine a range of issues and/or aspects that the school may
wish to evaluate; and to
(b) Identify the précise issues and/or aspects that are to be the
basis of the evaluation. ]
This phase has more significance where an external source (see\pgf
16) Jhas initiated the evaluation, thus influencing the school to
become involved without ‘a ready~made area having previously been’
identified. Where the evaluation "has been prompted by an
"intemal" source, the goal of the evaluation will have been, clear-
from the start and, indeed, will have motivated the exercise. The
following comments, however, still apply in the latter case, for.
they describe a met hod “of sharpening up" and crystallising the

precise aims of - the evaluation.

Ny

Phase 4 should preferably. involve all’.- groups likely to be

" associated with  .the evaluation <~ the school staff and

administration, students and* parents. It should be completed in a
single session and should, preferably, be conducted outside. school

hours _to allow all those interested to attend.

N -
i

i This phase geeks the answers to the following questions'

"What exactly is it that the “school wishes to know more about?"
"What.. are ‘the - specific issues that the school considers-

necessary to evaluate?"

It is not usual to obtain unanimity about the principal issues of -
concem fdr an evaluation when a group of people, even staff
members at the same school come together. If the nature of the
broader issue under consideration is such that the’ views of other
groups in the school community (parents, students) are to be
considered then it 1is even less 1likely that una"nimity can be

achieved during the course of the usual form of meeting. One

23
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approach for reach}x}g conaensu} involves a leader, perhaps the

_Evaluat:ion .Coordinat r,epoaing a key question to- a- gathering ‘of-

people. An example Bf such a question is: _
"What are the areas - of greatest concern to you 1in the

Procedures and functions of this school?" . . S

' .
‘Such a question- ip appropriate for a broad based evaluation

1nvolving students, staff and parents who might be invited to

responde This question-posing approach .for reaching consensus is
called the Nominal Group Technique (NGT). The technique 1is
outlined in Appendix D. )

~

A further example .of a question used in a situation in which the

area of "evaluation: can be speci fically delineated by the staff
could be: B
"How can the 8chool improve :lta task of preparing students to

enter the workfo rce?"

. If it was desired to attempt to focus a school evaluation relating
‘t:o’,communicet:ion'wit:hin a school a sultable qu'es,t:_iovn could be{

"What' &spects "of the communications within the school, and
bet:ween the administration, students and parents should be
examined?" ’

Appendix D deseribeé how to use the NGT to rank the items raised- in

order of Iimportance.  W.th the most :meort:%nt issues ider]t:ified,

" the object of this phase of the evaluation is achieved.

1

Thus, at the cgncrlusion of tbis Phase:

.

DETERMINED e '

N J THE PRECISE ISSUES OR ASPECTS TO BE EVALUATED WILL HAVE BEEN
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PHASE 5'- DATA COLLECTION AND ANALYSIS
. The purpose of this phase is tos . ... .. . . . .

25 .

o

(a) Determine and devise the mst appropriate data collection

procedures for the evaluation;

~(b) Carry out data collection'

(%

(c) Determine the data analysis procedures; and
(d) Analyase data and to prepare it in form 's\uitnble interpretation
"and documentation. -

~

A variety of methods for the collection of information needed to

. complete and evaluation are available for use, They include:

® Interviews, both structured and unstructured'

® Speclal purpose questionnaires'

Observational techniques; ) ) ' .
Analysis of school reports and records;

Discussion sessions; and.

Tape recordings. -
In any evaluation it is usually necesgary to develop an instrument

especially for the task. (See Appendix E for several examples).

The instrumen.ts that are ultimately decided to be used should have

taken into account the ease "of access -of the data source. For
example, data that 1s needed for an evaluation is often available
from the school administration through its student records, etc.
Also, it is important to consider the feasibility of methods used

to collect information. Procedures, mechani sms and techniques mus t

. take into account .the parametets established in Phase 3 - namely,

the time avallable and the availability of - personnel "to mention
only two. The external consultants can provide valuable assistance

- and guidance in these matters. v

[ v ’ N

Data’ Collectidn
Cognisant of’ parameters of the evaluation that were identified in .

.Phase 3, the Evaluation Committee, assisted by the consultants

first of all identifies the instmments or techniques needed (or

available) for the evaluation and then sets _out to compile a_new

‘34,‘
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instrument or collect the information required to make decisions on

W_the issues_under_ examinntion. It 18 pointed out that consultants

or experts in. this area should be asked to assist in this task, for
if existing evaluative instruments are to be used, they will almost

certainly need ‘to be modified to be consistent with the focus of a

particular evaluation. : ,
. ”

Usudlily. several teams of people are needed in this phase in ,both
the administration and collection of the data and ‘this aspect will

" need ‘to be carefully planned and organised by the Evaluation

Committee.

This phase could ."ret.}ui re an extended period of time. The teams and
the Evaluation Coordinator -should strive’ to ensure that it 1is
completed as soon as is poss.ible,~ othetwise participants may
quickly lose interest and thelir efforts lose impetus.

Analzsis o,

After the  completion of data collection the School Evaluation

Committee must now address itself to four questions:

L. "What procedures ,are most suitable. for the analysis of .

.information?"
""How will the information be ‘categorised?" -

3'.":"What measures are appropriate to ensure the validity of the

. information that is colledted?* . e
4. ™What 1s the most apprdpriate format for data presentation""

Answers to all these questions should be answered before data

‘analysis commences’ in .earnest. Again an external consultant can

" provide valuable guidance and assistance in these matters.

¢ O’J

It is ‘appropriate., as for the data‘collection', that the Evaluation
Committee -engage -several teams of schqol etaff .to assist 1in the
analysis of different aspects .of the evaluation. If the analysis
1s to concern compilation of statistical infomation-then iSealiy
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’

each of the teams should be headed by a person., who has a
mathematical or statisticél»background.

During data analysis it may be realised.that théfe is a need to
collect further data to enhance that which has already been
gathered,  This may necessitate the construction and edministration‘
of further instruments. A consideration of the analysed data can
also point to new issues which may have emerged and which can
either be followed up immediately, or set aside for dOhsideration
in some later evaluation.

-

Thus, at the conélusion of this Phase:

. ALL RELEVANT DATA WILL HAVE BEEN COLLECTED, ANALYSED ARD
PUT INTO A FORM READY FOR INTERPRETATION AND DOCUMENTATION.

36
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.(a) Collate the findings of the different

~® 8 0 0 0

v ' ‘ \

PHASE 6 - REPORTING
The purpdse of this phase is tor
agpects of the

evaluation; and

(b) Present the findings in an appropriate format.

A way to proceed with collating the findings of the different
aspects of the evaluation is for each team engaged in the Data
Collection and Analysis phase to prepare a preliminary report on
their area of the evaluation. It then rests with.the Evaluation

Coordinator, assisted by one or two others, to compile a report for

preéentation to an intended audience.

i

Before compiling the report, the Evaluation Coordinator may wish to

examine the "typical report" included as Appendix F.

The foém of the report will depend on the nature of the issue(s)
considered. However it 1s essential that sections of the report
should address the: . ‘
) Backgréund to the evaluation;
Purpqaea-of the evaluation;
" Current gituation at the school;
Evaluation procedure;
Results and diacugaion;‘ and

Conclusions and. recommendations.

The report sghould inclyde, as 'appendices, details such as-

questionnairéa and so on used in the exercise, although this
requirement should be viewed in the context that the contents of
the report should be compiled and adapted to the ihtended audience.

The report is then presented to all groups in the school community
who . were 1involved 1in ‘the . evaluation and should highlight

recommendations based on the analysis.

[
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At a meoting of all concerncd, then, the Evaluatfon Coordinator

should:
® Prosent the findings;
e Discuss the findinga; and : ’

® Detormine recommendations for actione
.y .

- r Thus, at the conclusion of this Phase: =

@ A REPORT ON THE EVALUATION WILL HAVE BEEN. PREPARED;

@ THE REPORT WILL HAVE BEEN PRESENTED TO ALL CONCERNED; : AND

~

@ RECOMMENDATIONS

BASED

ON

ITS

FINDINGS ' WILL HAVE' BEEN

~ FORMULATED,

O
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PHASE, 7 — ACTION

This 18 the final phpge, tn the formal uondnct cf the evaluation.
The purpose of this phase ts to; '

(a) Cohplder the nomplcmentutgon of the rcecommendatfond of tLhe

evaluation presented tn Phage 6;  and to

. {b) Make °plnpu In  ovder to act wupon recommendat Cons  where

approprintef
Action ghould be initiated and implcmbntcd only after:
@' A ochool gqtaff meeting; and ) "_ ¢

® Meetings with parcnte/dommunity bodies where appropriate,

Quch meetinga are intended to obtain ansgwers to questions such ag:
"How can the recommendntion be best implemented?"
"Who uill carry out the {mplementation?"
"Who will be affected?" S
"How ' can the recommendation best be 1mp1emented 8o that there
.wlll be a miq}mum of disruption and inconvenience to studenta?"
, ) . .o » .
Some decisions for 1mplementing the recommendations may be

o rEIntively simple to carry out while others may take time, further

consultation and even, perhaps, ext?h funding. Whatever the case,
before making 'a final plan of action it is important that person(s)
likely to be affected by any changes will have been fully
consulted. = | Yo - S

Thus, at the end of this Phase: S .

3 . . .

‘

*® A DEFINITE PLAN OF ACTION DESIGNED TO CARRY OUT AND IMPLEMENT

THE RECOMMENDATIONS OF THE EVALUATION WILL HAVE BEEN PLANNED;
AND" P , T .
© PERSON(S) AFFECTED BY ANY CHANGES WILL HAVE BEEN CONSULTED. j '
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" question:

t

PHASE 8§ - REVLECPION
The main purpose of this phase (s tol
(a) Conntder the overall tanpact Ql‘ the vecommendations that have

heon acted upony and to ‘ i

(b) Constder whiat furthey actfon to take. * e
This phuuﬂ ia ct\'r,l;l ed oul pome  time  alter the evaluation
recommendations have been acted upon. The. l"vnlu}tlun Coordinator
should call a meeting at which tlm tnlluwlnk’ rmruorm should be'
prcuentx .

e Menbern of the lvnluntlnn Comml ttee;’ -

. Paruon(n) affected by the recommendutions of the ﬂVvlllll'l*ltit)n;

® The external congultanta: and
® Any other intereated persons. . '
The maeting ghould “reflect on the effectiveness and wvalue ‘(}f the
evaluation and the {mpact of the recommendnttbné which may ﬂnve
been acted upon.' i’uréhemorc the meeting should consider ‘the .
. & -
"Has the evaluation improved the quality, of educatlon in’ the
school?" ' -
>

This final consideration will establish the utility of the total
evaluation and. its success or othervise. Tt may even provide a-
1aunching point for a future evaluation of other 1ssues it has

brought into focus.

Thus, at the end of this Phase: LT S I

%

o AN ‘OVERVIEW OF THE" EVALUATION WILL HAVE BEEN MADE, AND
0 A TENTATIVE PLAN WILL HAVE BEEN MADE REGARDING A POLLOW-UP
EVALUATION IF THIS IS DEEMBD NECESSARY : A
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. requirementa of an- individua] school and its stnff.

SUMMARY IR o oo e N

To conclude, the aim of this Guide ‘has been - to proyide assistance to

school personnel who are interested in the notion of school evalua.t,ion‘-

and vho are keen to implement such an exe(ciae/in their,own school. .

The contents of the Guide will enable an intiator to tranamit to other-

staff and members of the school community - parents, students%and other
interested groups = information regarding.

® The purposeyof a school evaluation, .

© How 'to identify issues or areas to be evaluated'

° ‘How to determine the level(s) at’ which the evaluation should take‘

‘

place; - . _.'_.

‘-

.Qg.Key questions that will serve as criteria for the issues under
" evaluation; and ) ! >
® The steps to 'b.e followed in the evaluation process.

N

It is emphasised that procedures and suggestions for school evaluation

presented in this’ Guide may need *to ‘be modified to suit the particular‘

a9
-

Finally, it is important to end with a note concerning an important
.1ssue - which affects all exercisea of this ld.nd ~ namely the matter of

the discretion. This _should be exercised with the information

collected by. all ‘those involved in the’ evaluation. It is of‘the utmost.

impbrtance that information renain confidential until the preparation
of the Evaluation Report in Phase 6, and only then should " a

determi‘nation on the nature of the material to be preaented be made by’

. the School Evaluation Committee.

ta - - N . . 8

a
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" SCHOOL EVALUATION

WHY BECOME mvoLyep? | p 4 .

Schools are dynamic institutions, always conscious of the needs aud demands
of .the communities they serve, Consequently there is a need within the -

schools themselves for a system of continuing self-appraisal. Such an

. appraisal should be a review of the activities the school is engaged in, a

review of the reasons for carrying out those activities and a review of the

success or otherwise of those. endeavours.
) .

The object of applying some form of systematic self—appraisal i8 to assist
in thé‘clarification of objectives and priorities, to identify weaknesges

L

and strengths and to ensure ‘that due attention is given in ‘turn to all

- aspects of gchool life.

An examination of all aspects of school acti:ities in a single year would
be anualmost impossible task. Howevef, improvement of the quality of
education can only come when current processes are examined in detail,
questions are asked, answers examined and consideration then given to
appropriate action. . . v

BACKGROUND TO EVALUATION

'WHAT IS INVOLVED?

Australia has historically drawn on the U, K. and U, S.A, as the two major

. ‘sources of information with regard to evaluation theory and practice. The

literature underlines three broad questions which schools should be
considering: ’ o . .
&

Are the school objectives being achieved? .

How can-schools  develop  procedures. to improve the value and relevance
of their programmes? ‘
"How can schools demonstrate to parents and the community at large
'that what is it they are doing is worthwhile?
Each ofwthese questions usesvevaluation in a particular sense:
:.As a guide of the Buccess or otherwise in achieving school goals,
For curriculum improvement, and .

For accountability.

.

- In general terms -evaluation can be thought of as'a process which utilizes

information to make judgements and decisions. "This process involves:

N .

ae

.43
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~‘EVALUATION APPROACHES

.

-
e

‘ Careful consideration of what informntion is. needed before ugtion is

- taken} TR SR : . _ o \
?}Gathering of as much relevant information as possible-
. Using this information to make judgements-' and '

Making decisions based on thesge judgements.

»

» [

A number of approaches can be taken in conducting a school evuluation, and

a variety of Australian schools have successfully undertaken evaluations

‘,'doing Just this, For example a school evaluation can be undertaken by

External evaluator(s)
School ‘staff with assistance from persons not directly associated

with the school

School staff and assistance from the parent body -

Similarly, the- methods and procedures used in evaluation vary appreciably

"It has been found that the approach to and scope of school evaluation depends

' to a certain extent on the type of issue or area being evaluated.

In order to formulate a plan for evaluation which will taigéinto account
A .

all the implications, it is helpful to clagsify the issues) involved

) according to the context in which they appear. In School—based evaluation

three levels have been identified for both’ Primary and Secondary schools:
Evaluation at the individual class level ~ this’ may arise from
special needs of certain pupils, the resources within a class, or

' matters that concern the daily decisions a teacher needs to make

. Evaluation at the department or dection level - this could be a year

‘group, subject department or teaching team. . ,

Evaluation at the whole school level - this concerns'the'school as a*
whole, the overall provision for the well-being of pupils and staff,

" the’ relationship with the community on the adequacy of resources.

The distinction between the threelievels is oply'for'convenience“and does
not suggest that decisions made ? one level do not affect what is going
on at other levels. Clearly, there is a close linking between the three

levels; what is done in one class affects the whole school to some degree.

¢
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137 : «
WPNANGARUP SCHOOL '

Heeting of the School Evaluation Committee held in Library on Wednesday, o
5 June, 1980 at 2 p.m, o :

’

¢

AGENDA
1. Minutes of the previous meeting (already circulated) -
2. - Business arising ffom.previous'meetiqg

2+l Materials resource for the school évaluation (document
attached) - o ' , .

s

2.2 Participaqidn of Parents and Friends in the evaluation

]

3. Secretary's Report v
' 3.1 Report on school evaluation conducted at Sydney Town Boys _'

School o ) ‘
3.2 Use of school's(stationary supplies for the evaluation
. ,-." )
by Chaitﬁén'é‘keportﬂ ’
5. Staff‘assiséhncé'foi‘analysis of evéluation data

v . (Mr Jones to address the committee)

6. ngort on possgible consultant available to assist on the evaluatian

(Chairman to report)

7. General Businegg

.
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e s, WONANGARUP SCHOOL . e

Minutes of meeting No 6/80 of the School Evaluation Conimi.ttee held in
Library on Wednedday, 5 .June, 1980.

Pregent: Mr James (Chairman)
" Miss Bright
Mrs GCood (Secretary) . o
" Mr Okey- o q .
Apology: Mr Badger ‘ . . .

In attendancei Mr Jones
‘1.” Minutes of the previous meeting: 28 May, 1980

The minutes of the previous meeting were accepted as a true and
‘correct record. C

2. Business arising from the previous meeting .

2.1 Resourceg for the school evaluation
It was noted that at a previous staff meeting that' the issue of
material resources neceded for the evaluation would have a minimal .
e¢ffect on the school budget. The meeting decided that all materials
needed for evaluation would be recorded by the Secretary so that
a final costing be made at the end of the evaluation. '

. A

2.2 Participation of Parents and Friends o

The Principal had reported to the Chairman that a number of
' parents were keen to assist in the evaluation. One of the parents

is able to assist in the computer ‘analysis of data.

3. Secretary's Report’
3.1 Report of Sydney Town Boys School- v : :
: : The secretary tabled the Report. This is to be made available to
school staff and other interested persons.- The secretary is to
discuss with the school librarian the setting up.of a section of )

> .+ reference materials on school evaluation. -

3.2 Use of school stationary supplies
Matter discussed under Item 21,

4. Chairman's Report . :
Chaicman reported that the Principal was to report on the progress of the
evaluation to the next Parents and Friends.meeting (July 8, 1980). . .

5. Staff asglstance for analysis of evaluation data .
Mr Jones reported that a number of school staff were willing to assist
An the analysis of questionnaire data. The' mathematics master had"
contacted one of the tertiary institutions for assistance in data analysis
and this was forthcoming. . . : ‘ .

6.~ Report on possible consultants avaflable for the evaluation
The Chairman presented details of persons able to act as consultants
for the evaluation. After some discussion it was decided that a
consultant would be needed for Phase 3 and 5 of the evaluation.

7. General Business 5 . )
A seminar on conducting school evaluations is to be presented by,
Dr Frank Smith at the Education Centre in July was noted.

ACTION LIST - .

Item 2.2 Parent jnvolvement in the evaluation v
* The Chairman is to personally contact parents interested in assisting
in the evaluation.. i ’ :

Item 3.1 Evaluation materials C . ¢ . :

Secretary to contact librarian and advise staff on availability of evaluation

materials ) - - ) N
Item 6 Consul tants for the evaluation . . .
Chairman to contact possible consultants for the evaluation

Item 7 Secretary to advisc ‘school staff of similar presentation by
* Dr Smith : ’ .
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TIME LINE FOR THE SCHOOL«EVALUATION

-

ACTIVITIES

EVALUATION PHASE MONTH PERSONNEL
INVOLVED
> wJAN \
:{ h ! . '
..\Ji FEB ' . )
« INITIATION MARCH meeting called by Principal to assess ~All ach staff +
: reaction of school evaluation 1nvolvement Pres P&C ;
_ ad~hoc Evaluation Committee @ Pricp Mr Digby - .
APRIL ) ) Mr Powell,Ms Jones
k Estg’blishmcnt of Evaluation Committee
~Depty Pricp .
- Pres P&C
COMMI TMENT MAY Mr Powell,MsJones

PARAMETLR DETERMINATION

ISSUE DETERMINATION

DATA CULLECTION AND -
ANALYSIS '

REPORTING

ACTION

School staff and. general staff and
parent meeting

JUNE  NGT identified issues of discipline for
school evaluation
JULY 'Prepurat'ion of questionnaires
L3N . f
AUG Admin of questionnaires to students, -
’ | teachers and parents
" SEPT Analysis 'o'f ,questionnaires
- - a)
OoCT
NOV Preparation of Report
' Presentation of Report to staff +
DEC > parent body.
. o .
JAN19‘81
Y
kY
o . : sy
FEB - Implementation of Report
MARCH

REFLECTION-

O
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PR

APRIL Report to be completed:on impaét of
. new policy cte

.
?

MAY Presentatioﬁ of Report

49

~All school staff |

~All sch staff +
parents + Edn
Dept personnel

~Evali Com
" assistance from-
Maths Dept

) -Dpty, eval com,

form teachers

..

- ;Eval Com, Maths

Dept.,, Dr Max

“"from Edn Dept

»

¢

~Eval Com assist
from Eng Dept +
Dr Max ' .

~All Schiaciaff

.~Eval Com

All sttaff ’

-Eval Com

..

~Staff Meeting



APPENDIX D

. A METHOD OF CLARIFYING GOALS
THE NOMINAL GROUP TECHNIQUE

o

v

50




O

ERIC

Aruitoxt provided by Eic:

NOMINAL GROUP TECHNIQUE: A METHOD OF CLARIFYING GOALS

The determination of the gonla of an evaluation or the "issues" to bc;

evaluated should ideally involve at léast a representative sample of all
mempers of the school community. Obviously with such a diverse range
and large number.of persons it 1s difficult to ensure that all persons
can have an input into the goal determination process. 1In addition 1t is

difficult to ensure that the goals .oy, issues that serve at the focus of the

evaluation reflect the .consensus of opinion of the participants.

One technique that'is often uéed to determine the goals is by quesfionnaite
or opinionnaire. The method outlined here the Nominal Group Technique (NGT)

&
can be used as an alternative. '

THE BASIC STEPS IN USING NGT FOR GOAL DETERMINATION

STEP 1 ESTABLISHING RAPPORT
When using the NGT with a group of people (say .greater than 20 persons)
who are not reasonably well known to cach other it is advisable to firstly -

ér;ange persbng into random groups of about 6-8 people. Then it 1s advisable

" to allow the group members to become acquainted with each other and to begin

to feel at ease. This may be done by asking each person in the group to

‘individually introduce themselves and say something about their background

or to discuss a topic related to the major topic under discussion.

STEP 2 FOCUSING ON THE TASK ' : ' : .
Having éstablished some rapport among the grbup members, the coordinator
shoqld then focus the group's attention on the task at hand, that is, ;he’

determination of the specific goals or areas of the school's activity to be

evaluated. A’ question for discussipn in the NGT should be posed and displayed

for all the pnrticipants (e.g. on an overhead projector).’

-

Sahple Questions "
Which aspects of the school's acthtzes or organisation should be ‘
- evaluated? _ , ' ) _
The wording of. this quesgion!is critica} to the puccesé of an NGT exercise.

1t is clearly a fnirly‘general question_which allows peoplg to answer in a

“expluratory" charactex.

.

wlie valtuly ol waiys, helee giviag Lhe NGEF oits
The coordinator should point out the followi;éﬁ
) ' ) b ) ) . . )
"the object of ‘the exercise is not to collect information or opinions
‘about: the school but to identify those aspects which could be evaluated
with most benefit to the whole school | o e

51
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STEP 6 CLASSIFICATION
' The group‘is then asked to group theqideas into categorfes of\similarv

ong should not necessarily chooss areas whioh _the person thinks.are
weak or need remediationo ' '

dapaato identified may ba very opocifio or very broad

NOTE: ' ' ' .
Rather then using 'broad' focal questions, uscrs of NGT may have fdentified
a particular igsue or pfobiem which thoy believe reéuireﬂ more detailed
ipveaeigation. In such a case the group leader would choose a more specific
question. such as: : .

.In what vaye has the project-based assesement procedurc aaawtad

your Zearnmg? R /
STEP 3 SILENT GENERATION OF IDEAS IN RESPONSE TO THE FOCAL QUESTION(S)
Having clearly stated the focal question to the group, the coordinator

_allows a period of up to 5 minutes for the gromwp to silenty generate ideas

or igsues. Each ides should be written on a separate slip of paper.

- .STEP 4 ROUND ROBIN COLLECTION OF IDEAS

-
The group leader asks each member in turn to produce one of their slips
of paper with the idea written on. These slips of paper are then placed
in the centre of the table or pinned to a display board such that all the

members of the group can see them.

This 'round robin' procedure is continued until all ideas are in full

view of the entire group. This step generaily requires 5-10 minutes.

STEP 5 SERIAL DISCUSSION FOR CLARIFICATION
The third step is to briefly discuss each idea in turn. The purpose is
to enable each pergon to understand each of the listed ideas sufficiently

to enable a decision concerning their realtive importance. During this

-stage people have an opportunity to question, defend, debate or clarify

any of the items which have been listed on the board. This step generally
requires 20 to 30 minutes. It also enables the group leader to proﬁe
underlying reasons for particular responses, or, to explore alternative

approaches. . .

b

.aspects. ' This is done by a grdub consenéhs. For example a category of -

'"Schoel'Discipline" might include:

the use.of‘cbrporal punishment in the school

52
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—
the problema of low achfevers 1n core #ub Ject (iﬂuucu ~ R

the hierarchy of diseipline veaponaibllity fn the achool

The number of categories or arcas developed depunda entirely upon the Rroup.
Thc #lips of papor in each catogory are then placed fuside an envelopo and

a numc for the category {a wxittun on the front, .

STEP 7 RANKING THE AREAS TO BE EVALUATED

In this step each group member privately sclccta five arcas which in hig/her
vicw are the most important and then ranks those five arcas. Votes are
assigned by glving 5 to the most important down to 1 for the least importunt
* The group leader then usks the pcruonu in the group for the votes for cach

‘area and records these, -

The votes for cach category arce then totalled and the categories are then ]

ranked according to the total number of votes. ) T
Ly .. . 5 .

STEP 8 COLLECTION ﬁgé}DEAs‘ ~ ' ‘

The ranking of each’ category is then written on the envelope containing the

slips of paper for,ghat category along with the group number if there is

.more than one group

CROUP 2 : " : . .
‘ SCHOOL DISCIPLINE '

RANK 3 y

e.g.

'

STEP 9 ROUND 1) S o . .

The coordinanr collects the envelopes from the. ‘groups and then asks one
representative from each group to give a brief summary of the group's
discussions and the first four or five categories identified by that group.
This provides the pParticipants with the outcomes of the exercise and gives
a sense of competition to "the exercise. It may also generate further

useful discussions and suggestions..
4

It isﬁthen the coordinator's task to condense and collate the results of
the NGT using the aspects raised by each group and the. rankings of those'

aspects.

53-
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lp-». ! . R " N
EVALUATION INSTRUMENTS
'm'monuchong o o f' : ~ A Ty
Evaluation test instruments needed for Phase 5 (Data ‘Collection. and Analysis)
can arise from ‘any ‘one of a number of source’s, Test instruments may be in
the, form of standsrdised te;ks Such as those available from tHe Australian )
Coupcil of Educationél Research in Melbourne, or those obtained from other
sources. Alternatively, the School Evaluation Committee may décide to
‘devise their own tests.v Whatever decisions are made regarding the selection
‘of test instruments for a. school evaluation ic is paramount that every effort
;is mdade to .choose those instruments that will give reliab1e and valid data
.as well as data that is readily'interpretable. There is little point in
collecting a lot of . Anformation that is ambiguous and uareliable. Thus it is
‘always most profitable to seek assistance from sources knowledgeable in
instrument selection and design- ) -
: ~Generally in any evaluation,an effort should, be made to use Australian
1instruments that have ‘been previously used. Often such instruments may
need to be slightly modified to meet the needs of the particular evaluation.v
Only as a last resort instruments should be designed specificaIly for the

‘-purpose of the school - 1f outside assistance cannot be obtained.

o

This Appendix provides guidelines for the construction of questionnaires @
as well as a number of instruments that these authors have used in school
evaluations. The inst*uments in some instances are modifications of ] .
existing instruments ard others are instruments developed by»these authors in
close .cooperation uith schooX staff. It needs to be pointed out that each

of the evaluation instruments presented in this Appendix was designed for a
specific evaluation task., Hence there is an inherent danger to adopt any of
these instruments without prior careful consideration 8f the extent to which

_they meet the specific needs of a different evaluation task.
- R v

) . - . -

e

%
°
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. - APPENDIX B2 L
" A GUIDE: TO THE CONSTRUCTION OF EVALUATION INSTRUMBNTS
Researches and evaluators general].y will use ‘known test instruments -

where they are available since they should have estabﬁshed validity and’
reliability. However, a suitable test for a particular situation might

not be available therefore new instruments may. need to be developed.

.

iow

The most difficult aspect of test construction is enSuring thau the
instrument haa validity and reliability. There are three types of validity:
(a) content ,validity. the degree to which the test items represent the
'domain or. universe of the trait or property being measured, that is,
v:'are the’ test items re’presentative of the trait or property being
measured B __— : . .
" (b) construct validity. =the degree of relationship between the measure and
- the construct being measured that is, does the test measure what it
. 1s intended to measure: . : , S
' (c) criterion-related validity. the ability of the test to predict or
estimste a criterion.. Is the test able to detect the presence or .
'absence of specific traits or propert:ies. ' : !
One way of ehhancing validity is to develop a table of specifications in-
which the researcher detemines the categories of content and the proportion

of repregentation of each in the instrument.’

[ ‘ . e

’

=

Reliability can only be measured by trialling the test with a pilot sample ’
3 o

’ of~ subjects; . . - : o : : - y
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APPENDIX E3

i o

a o .
: ~DESIGNING AN EVALUATION INSTRUMENT - ) o
" When an’ instrument 1s to be developed for data-gathering purposes the

.following steps are provided for guidance. : -

1.  Define-the objectives of the instrument. . : o, a

2. Select: the population sample for which the instrulilent is to be used.

‘3. Decide what: type of instrument design e.g. questionnaire and decide on i
format, then construct the: instrument. ‘ R

4. . Distribute the instnment to a number of ‘persans for comments regarding

_ the desjign and format. of the instrument. = ﬁ'ﬂ o

’5. Revise the instrument following feedback obtained from 4. )

6, Pilot the instrument using a small population.

7. Carefully examine the results of the pilot study and revise the

3

instrument where nec,essary. o . o e ]

-, 84 Tidy-up aspects relating to "the administration of the inst:rument e.g. the -

—need to- have an explanatory letter for a parent survey instrument

9. Administer the instrument: and collect the data . e ‘
10, Analyse the data. . : . o .‘ e '

Vlll.b A follow-up instrument may need to be adminis.tered. - o '
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CONSTRUCTING ‘A QUESTIONNAIRE . - . ) .

c . .. APPENDIX E4 - i
w. .\f’ . . N

(a)

®

(c)

Questionnaires tend to be planned poorly and overdone. To overcome

"consumer resistarice » they must be expertly designed and skillfully !

‘introduced and justified. . .

State the reason for the questionnaire and explain how the information
will be analysed. Avoid wordiness and ambiguity. . )
Objectivity is important. Lengthy’ subjective, open—ended answers are
difficult for. the respondent to write and for the investigator to

. analyse, If- the possible categories of responses can be anticipated,

these uhould be.offered'as a1ternatives‘to an objective_questio}.

. For example : ) . .
" v "Do you have a test programme for identifying high achzevers
at youn echan7 YES __ No
" If yes, what meana of zdentzj‘watwn do you use’
..a.;‘IhdzvzdhaZ znteZZzgence test - - .
b ,:,Teat o_f' inquiry ekzZZa _ ‘
B e _;Aptztude test : , o o
d Teacher. mtmge N
e Otheév ( egieczfy) s

(d

‘administer:an_open-ended'form.of the question to'a small sample of

One of the best ways of deve10ping good objective questions is to

'subjects representative of the population: These more lengthy answers

provide the data ‘from which objective-type answers are derived.

- Howeyer, often an<area4for evaluation' does not lend itself_to thiS»

(e)

(£)

treatment. 'When' this arises an alternative evaiuation technique
e.g._the interview, pay Be far more adaptable to open-ended questions.
Questions should be.ashed in such a way that they minimize the
evaluation task, eliminating unnecessary processing steps and
interpretation problems.
'Avoid" Questions . L .
1. Avoid leading questions, that is, questions ‘which are worded (or
their response categories presented) in such a way as to suggest
to respondents that there is only one acceptable answer. For
example: “- ' L . .
‘ "Do’ you ‘prefer a teaaher who gwes you the answers to your , e
queetwna or a teaaher who will make you th—mk out everythwg?”

r : o
o
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: IYPES.OF TEST Quzsnou_s’

Avoid highbrow duestions even with sophisticated respondents,
For example: " . . » ;' ‘ Sl
"What particular aspecte of the current positivistio/school
ideology ehould facilitate interpretive debate in the
development in an articulate philosophy of schooling.
. : ‘
Avoid comglex questions. "For'example -
"Would you prefer to take 2 or '3 courges for 2 daye per week L
(e.g. Thuréday and Friday mormings) or one award bearing coiirge
' ;f‘rom the schedule of ten award beamng courses for four
mornings.per week.

. Avoid irritating questions or instructions. For example:

If you are the only child-in your family put a tiek in the

box marked anly child.. ‘ 't

Avoid questions‘that.use negatives. For example: . - »'\-'
If you have not attended an in-service course that ie not
concerned with curriculum deszﬁ(t, do not answer the next’ -~

question. . N

Avoid open ended questions on self-completion questionnaires.

This is beeause'self—compbetion questionnaires cannot probe the
respondent to find out just what he means by a partfcular response.
Also, open—ended questions moreover, are too demanding of most
respondanté time. ' '

- L.
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Two Choice*“

e.g. TRUE/FALSE YES/No, AGREE/DISAGREE
e.g. -School is boring T/F

Sentence Completion

e.g. At high school I was ¢ o .

Mbre enthusiastic about maths than most other subjects
Enthusiastic about all my. subjects.

Less enthusiastic about maths than most other subjeets.v
Even enthusiastic about school work generally.

Other (What is 1t?)

MY O W >
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3. Open-Ended
.8 . How successfully does the school provide experiences for

(a) bright independent 1earners.

(b) under achieving students:

4, Rating/Multi—choice'
. Likert-type_or Summated RatiggﬁScales ~ .These contain a set of items,

using an interval scale having all intervals which are considered
approximately equal in attitude or value loading. The subject responds
with varying degrees of intensity on a. scale ranging between extremes
such as agree~disagree, like-dislike or accept—reject. The scores of
’,) the position responses for each of the separate scales are summed or
summed and averaged, to yield an individual 8 score.
Thelmain advantage of a summated scale lies in the greater variance
obtained. The disadvantage, as with all scales, is the vulnerability‘

of this variance to biasing response sets.

*Example of scale. . . . S T S _
l.. Contract . learning motivates most students SA A: u. D_-SD
2. Science is a difficult school subject SA A 'D sD
& .
Notet'-The scale SA (Strongly Agree) to (Strongly Disagree) can be
A _expanded to seven, or more,- positions, although four or' five
.positions are most common. Example 2 illustrates a forced

choice achieved by eliminating the Undecided category.
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'commonly and simply,

. of seven-point. scales.

Semantio differential "

The semantic differential is a method for measuring a person's meaning

of a particular idea or concept. In practice, it has had two

applications. (1) to measure objectively the’ semantic properties of
words and concepts in aJtri—dimensional semantic space; and, .more

(2) as an attitude scale, restricting its focus
to the affective domain or the evaluative dimension. .

A semantic differential has three elements' (l) the concept to be
evaluated in\\Erms of its-semantie or attitudinal properties, (2) the
polar adjective pair anchoring the scale, and (3) a séries of undefined
scale positions which -for practical purposes, is not less than five

or more than nine steps, with seven steps as the optimal number.

Pairs of these polar adjectives are then selected according‘to the
purposes of the research and then arranged at opposite ends of a geries
The concept to be rated {s then pregented at
the top of the combined scale.

Example of the semantic differential

School .
good i i i i j;_:_ bad ,
‘slow s = i i fast - '
large __ : @ i i sﬁagl
ugly __:  :_:- ¢ ¢ :.  beautiful W
active __:__: :  : i & . /paesi've
light s - : s ___ heavy
-elean ___ i s s cdirty
weak ST S S ST S SO __‘_ stirong
sharp . ___ _____ dull
~delicate __. R S _ __ ¢ rugged
 dark __: i i i . :__ bright
rounded : e angular
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Aruitoxt provided by Eic:

61



SPECIFICALLY DESIGNED TESTS

e i gt s

MODIFIED TEST o,

. 3

TEST OF SCIENCE-RELATED ATTITUDES (TOSRA)

v

ioL.: : . YEAR/CLASS:

CTIONS
This test booklet -contains fifty (50) statements about sciegce. You
will be asked what you yourself think about these statements. There
are no “"right' or 'wrong'* answers. Your opinion is what is wanted.

All responses are to be made on Mark Sense Cards using a 28 pencil

For each statement, shade

A if you STRONGLY AGREE with the statement
B if you AGREE with the statement
, . C if you are NOT SURE
D if you DISAGREE with the statement
E if you STRONGLY DISAGREE with the statement.
- . . -
. . - \
PRACTICE STATEMENT
85. It would be’interesting to learn about aeroplanes. 85

Suppose that you AGREE with thls statement.
Then you would shade B on the mark sense
"~ card like this, e

]
o o]
]

e

'lf_you'change your mind gbout an answer, thoroughly erase 'your mark
-and shade another response. N : o

Some statements in this test booklet are fairly similar to other
statements. Don't worry about this. Simply |ndicate your
opinion about all statements in the test. booklet

This test is a modified version of one develtoped by Barry J. Fraser,
Macquarie University, Sydney. .
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1.” “Sclence lessons are fun,

| would like to belong to a science club.

3. | enjoy readlng about thinge which dlisagree with my previous {deas.
b, } would dislike being a scientist after | leave school.
5. | would prefer to find out why something happens by doing an experlment

than by belng told.

6. I get bored when watching sclence.programs on TV at home. ‘}

7. I dislike science lessons.

8. Doing experiments Is not as good as finding out information from teacherg,

9. I would like To~work with people who make discoveries in sclence when
I leave school. . . )

10. I dislike repeating experiments to check that I get the éame results,

11, | would like to be given a sclence book or a plece of Sclentific
equipment, as a present.

12, School should have-more science lessons each week.

13. ‘J am Eurious aboot the world In which we live.

14, t would dislike a job in a science laboratory after | leave school.

15, | would prefef to do experiments than to read about them.

16. 1 dislike reading books about science durlng my hol idays.

17. Science Iessons bore me.

18. . 1 would rather agree with other people t han do an experiment to flnd
out' for myself , :

-19. worklng in a science Iaboratory would be -an Interestlng way to earn
~a living.- N .

20. Finding out about. new things is Important. : I :f' o

21. | would like to do science experiments at home.

.22, Science is one of the most interestlng school subjects.

23, I like to listen to people whose oplnions are different from mlne
24, A career in science would be dull and boring -
25, ! would prefer to do my own experiments than to find out informatlon

from-a teacher, o le . —
26. Talking to friends about scuence after school would be borlng.
27. Science lessons are a waste of tlme ‘ . ) . L

28, I would rather find out about things by asklng an expert than by doing
‘ an experiment.

29, "1 would like to teach science when | Ieave_school.

30. -1 find it borlng to hear about new ideas.

- .63
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-
3t. | would enjoy having a job in a sclence'leboratory during my school
hol i days. . .

32. | really enjoy going to science lessons.

33. In sclience experiments, | like to use new methods which | haven't
used before. . :
1 .

3§l A Job as™a sclentist would be borlng. ° v ,

35. * 1 would rather solve a problem by doing an experlmen\’}han -be told
the answer.

-

36. Listening to a talk about science on the radio would be boring.
37. The material cOvered in scierce lessons in uninteresting:-

38. It is better to ask the teacher the answer than to find it out by
' doing experiments. .

39. A job as a sclentist would be interesting.

- v
4o. I am unwilling to change my ideas when evidence shows that the ideas
SN are poor. . \
b1, | would enjoy visiting a science museum at the weekend
42. 1 look forward to sclence lessons.
43, In sclence experimgnts, I report unexpected results as well as
expected ones. : ) ‘
44.. 1| would dislike becoming a scienti'st because it needs too much education.
45, | would prefer to do “an experiment on a topic than to read about it in

sclence magazines.

T | dislike reading newspaper articles about science.

47. | would enjoy school more if there were no science lessons.
48. It is better to be told scientific facts than to find them out from

experiments. ) R
kg, | would like to be a scientist when | leave school.
50. I dls]nke Ilstenlng to other, people's oplnlons

k1

¥
[
¢ ‘,j
N\
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6 .. : — T MODIFYYED TEST

SCHOOL ~ AND » SCHOOL - LEARNING

NAME : ' N
. 2
‘SCHooL: : YEAR/CLASS :
D{RECTIONS
1. This test booklet contains fifty four (54) statements about science.
You will be asked what you yourself think about these statements.
There are no '"right'! or 'wrong' answers. Your opinion is what is
wanted. .
2. All responses are to be made on Mark Sense Cards using a 2B pencil.
3. For each statement, shade
Ad: ‘ - .
, A if you STRONGLY AGREE with the statement
, B if you AGREE with the statement
C If you are NOT SURE .
D if you DISAGREE with the.statement
E if you.STRONGLY DISAGREE with the statement.
PRACT{CE STATEMENT
60. 1 would like to complete Year 12 at school.
Suppose you STRONGLY AGREE with this
statement. Then you would shade A * €] -
on the mark sense card 1ike this. []
L, If you change your mind about an answer, thoroughly erase your mark
and shade "another response.’ .
S Sbme statements in this test booklet are falrly similar to other a

statements. Don't worry about this. Simply indicate your
opinion about- all statements in the test booklet.

-

Thus test is a modlf|ed version of one developed by J.P. Keeves at the
Aust. Council for Educational Research In Melbourne.

65 -
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i, } am good at organizing things.

2. We have Interesting lessons at school.

3. | 1lke belng asked questlons In class.

Y, The most enjoyable part of my day Is the time | spcnd at school.
5. | tend to leave my homework to the last minute.

6. 1 think most people like me.

7. 1 have a lot of good Ideas.

8 I don't like school . ‘ -

9 I flnd school interestlng and challenglné.

0. | enjoy trying to work out a difficult problem.

1. 1 will never do an important job in. the world.

12. | can do as well at most thlngs as anyone. ‘ - .
13. I enjoy everything. | do at school.

14, 5'l work hard all of the time In school. .

-15. | want as much education as | can get. ‘

16. My friends seem more sure of themselves than | am.

)
17. -The things | look forward. to in school are weekends and holidays.
18. ! find it hard to keep my mind on my. school work.
19. Things usual Iy go rather well for me. : 7

20. * My friends ask for my advice.

21.  School is not very enjoyable. i
22. I try my hardest to get high marks at school.

23. It is not worth spending a lot of time on a hard homework problem.
24, I like most of my school subjects.

25. 1 shall leave school as soon as possible.

26, { am an easy person to ignore.

27. In school we llke to annoy the teacher by playnng up

28. My friends often forget me.

29. | don't always try my hardest at school

30. I am bored most of the time in school.

31. ) usually win arguments. i

32.  When | find the work at school difficult | do extra at home.
33. I enjoy most of _my school work.

3k.  When the teacher Is out of the room | tend to stop work.

35. | iike to sit¥next to someone who works hard all the time.

. B8
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'-"36._> ) am ufrald.my friends may think me borling.
37. I will be glad to leave Lhls school,
38, | don't always revise for tests.
'39. My friengds don't listen to what ‘| say.
Lo, My friends think | ap good looking.

n, I always try to do my schoolwork carefully and neatly,
42. . ) want to stay at school as long as possible. -
h3, I 1ike to have homework every night because it helps me learn.
L, uThe”sooner I can leave school the better. '
45. | 1lke to complete all the work set.

h6, My frlends listen to my suggestions,
L7. | don't llke missing a day at school.
48, Sometimes | forget to do all my homework.
h9. . There is no point in me staying at school after | am fifteen.
50. When § try | usually succeed. ;

- 51, . when | can't understand something | always a,? é question.
52. | agree with ﬁeople who say ‘school days are the happiest days'.
53. When | start to do something | usually finish it.

54, Sometimes | pretend to be sick to avoid a test.
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3 EXAMPLESL OF KVALUATION INSTRUMENTY

“GENERAL SCHOOL SURVEY

4
H

SCROOL SURVEY OF STUDENTS, TEACHKRS AND PARENTS

INSTRUCTIONS

QUESTIQNS

1. Do the.students develop a respect for
the needs of others as
School?

a;tending High

a regsult of

2. Does High School ‘provide opportunities
for students to develop a sense of self-

~discipline?
.

3. Does High School provide opbortuniiies
for students to develop a sense of re-

sponsibility?

4. Does High School provide ‘opportunities
for studegnts to develop a sense of

1nitiative°

. Py
Please respond to the - tollowing qunltinnu by circling the
most appropriate reusponse - 1, 2, 3, 4 or 5. .

) Reaponses 1 - Almost always
. 2 - 0ften C o
b 3 - Occasionally
4 - Rarely
5 - Almost never .. , °
We would npprecigte your commentg after each quenplon:
A

39
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q o - . ' - - ‘ ’ i .
5. Does High.School provide sufficient . 1 243 4% 5
' education f%. a student to begin,earn- o o
) 1ng a living* after ledving gchool?
g.oo.oo..ooo.o-ooooo.oo-oo.-.Ooo..o..oo...oooY‘o-too--..‘,..... ",.
o.oo\.oooooo.o.oo..oooooooo.ooa.oo.o‘.ioooo..oooooo.coooo,ttotooo..o..
. RS . | R . | N
6. Are the. students treated as indiv1duals 1 2.3 4 5
R by members of staff? _ . , . .
2 [ R . . i .
7% Do you ‘feel that the students are satls- 1 2 3 4 5
fied with ngh School? : ' .
8;' Do you feel that the parents are satis- '1).2‘ 3.,4;'5
fiéd with High School? o . o
. ..........-.\Tf“;uz..";"...-'...-..'.,..‘...-.,.r".;.....‘......-.......:'.;.;....."'
9. "Do. you feel that the staff. is satisfied 1 2 3 45 >
o W1th ngh School? . o o ‘ o

. v

o

' ’ ' . : ' ' . ] K .
10, Do ngh School students have suffic1ent ~ 12 3 405 o
opportunltles to 1earn how .to learn? - e

00.oo....oo..o.oooooo.ooooooooooooo,oooo...o.ooooooo.o.oooo.o'i

\F"..._......‘......3:9...‘..'......:.iooo..o'.
- . 1 ¥
# . - R {

a

' ’ s;( _‘r A . )
1. Do parenfs pafﬁégipate sufficiently: inz RS -2 4 5,

,_" , . X )
ooooooooo-ooooo%oo000.00.0.o!oo'o-oooooomuioooono

‘the activitles of"’ ngh School°

A

oo.o-..o.oo..oooo.ooooooooooooooooo.o‘.--ooqoo.ooooo-
- e D » !

e Ly é‘ 0 ! B ) . ] ) . .o N .

. o J.P . . . - N . o :'. ,':
e the contacts between staff and parents 1;_2
'f1c1enttand wgrthwh11e° : oo




z . . . . B LA

13. Do the teachers allow students the - _ W2 3 4
' opportunity ;o learn for themselves° : )

- *

-o.................o.oo.-o.................o-.............oo .

Oloo._-l..looeoo_‘o-w‘o"."oooo-o‘oo.._.o_.-ooo-oooooo-ooei..,o.o-JO '
14, Are the teachers genuinely interested 172 3°4 5
"% in.the welfare of the students? e o :
(4 : . LY . “
»».0'0........‘.?...l;.’l.“...l‘..‘..ll-.O‘..0.0.:..0300......0!"

15. Is the communication between staff and .1 2 3 4 5
students sufficient-and worthwhiie? o

ilo.oooo..OoooO’o-To;‘ot‘t‘otoo.oo’ll.ooo.0.-»0}50oo.-‘-.o-.-.oo.o’o‘ol‘.‘
16. Are there sﬁ?#?hlent éxtra-curricular f 2 3 & 5
activ1t1es offered ‘to the students? o

oooo-.oooop.oo.....oooo.-o.o--ooooo.-o-o_voe-O.-.o'o-o..oo-.o-'_'

-o'..-....o»o'..o...-.‘--oo.......-...-..'o.‘.-o.-o-.o...v'....oo._'-- \
: . .
4

17. Is there sufflcient emphasis on skills. . 1 2 3;‘4 5
of literacy (reading and wrltlng) in : . :
Lo all subJect areas?:

LR R R R R I N R R R L R R T
8 .

'oo............o.......-oo-o........‘...._..‘.o.qto’.-.-/..........v.

JB Is there sufficient emphas1s on skills 12 3 4 5
of numeracy(arlthmetlc) in all subject. . -+ ., '
areas? , ‘

B A R I L I T T T T T O
R . !

d
.

‘ o4 ) . S
19." Is the time spent in the activitles 1 2 3 4 5
programme useful? . ) .

oo--o-}-o-c..loo-oo.o-.loloooolo'...ll.‘.‘ll.l.l-lllll.l..o.lOlo._O‘ P

l..v.:...,......,...‘........,...;..'...;-........."_.-....‘.......a..._!’

‘- . o
o

o ’ T ' . v : . o
“20.. Do the students of. High School beneflt S 1203 4 5.
i from the . lessons of‘f‘ex‘ed'> . -

N . . .
,.o.....l.....o........l........;..o..l_...oo.oo..‘.l.l......l.o
B :

. : . N - o . - . .
L R R I I I R B I T Y

. "
3

-.‘ Y ' T Lo ) ’.'.. o ] v':
< . L0 N

S
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» 21, Are,the _courses offered relevant to e Y
the needs of students? .

. - - - - CIE PR
' .'..-orlo"-o\.-...o..-o.ll‘o.-..-.o.oo-lnti.co.--‘._clo--'tto_o".-..-.

-
.. * ;'.‘.\.g---.nov.-_o.l-..-o--O’o-ul--.ooo-oo-o’---.-lol-o--------.ﬂ-o

¥ . ‘ Y . s

22, Aré the rules of the school clearly _ 12 3f 4 5 -
enough derined? e - . - BN '

'..-o.-oo--------u.-oo--o---...--o---.-.-oo.-o---o-------..--

. . - - . . .
,'o-.o.nll-o.-lq---.-o,‘_gI'OD--_.--.AO.,D_D---.--o.Dl-.f.p't.l-u.-gi

< » i

, . a . .
f] v -

23. Is there an adequate System of punish- 1.2 3 4 57

‘ ment- and rewards? : o . R

'-_,o.o;'-o"-oo‘o‘-ol'-'p:‘.o'_'.‘-.;o.‘o- ..'o..;.......;{‘”..%:..........‘...‘.-'7;......'

. . . “ \.‘ l- ' Ih‘ . .

" 24: Is the organisation of the sghool 1 273 4 5
e satlsfactory° . : C S . o

) - .........rv.......v.g...’...-olo-.;..‘..'..‘....'.'.-..-...’p---'--...;..-
.. L - T ’ . : . -‘ . co ‘v.
'oo.ooo--.-o-‘-,--n.‘h'o‘o-‘-o-po.--ooo'-'-o.---;)9-0.’-0_1------..'---

. \,_1 . . . M .. X - ) )
:25, Is the phy51cal appearance . “of “the .-. 1T 2 3 4 5
©+ school satisfactory? = ' o P T
.;.....,...........,.._........-..‘........‘.:..:1.‘:,.-‘:s..’..l.....,._...
’ . N X N j ' . _’.. - - ;
' 26. Are the school grounds used-in.a, . 1 2 3 4 5 '
~ .satisfactory way? T, . o _—
'-.'».'"".'..""'."....'.;....A'.-'.._..'."7"'.-.l"":""'."'.."""'"
...,_...\;..'...'.s,t’.t...-...‘....v._.‘.‘.“..._.v...‘.'..........,.;;,).'.;...' S

. : f. . . L] . .
. . [ . * - L -

27. Should" H:.gh School be -a source- of‘ coL. T 2 3 4 s
' community leadeprship? -~ . | - o

.
-~y

o.o.,.--oOoo-o..o...Oottu-o-o.o-o.-oovd..o..00--o-~-----.-.-
. .

; T . o DS : : P
......-..-o.-.....\..o.l'o.‘q_o.......o...........-..-o.--.....-;’.
N AR > = . ;

»

- 28.>Are the contacts made w1th the general A1 2 3.y 'S—:
S communlty sufflcient andgugytbwhxleﬂ ) L,

. . . .
......-...o.-.......o.-o-.......-.r'-o'.e.....o...-'......-.‘...o
. . - " T 3, PR
.o"o--..‘-o".oo-'oo.-o‘:.ool,'-»o'o.-o..;o,‘o.i'c.o..-o-.o.-o.--o...o.oo
o : Goos T S ey,

€
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.29,

« ~ 5w

-4
« '

Is the community aware of the aims and 1.2 3

activities of High School? &~ - N
' 8

63

.5

v

..ooooov.ooooo.oooooooo.o:,ooooooooooo...o-oo-qooo-ooooo.....

..o-----.‘.ooo..ooo-ooo.‘oo--o-o'o"o-o.-oo--ootu--;-ovo-i«o--oo.oo
B

30 Should High School reflect the values: "~ 1 .2 3

of the. general community?

-..».oooo.......to.-o..-.o"..--.o..o..-..o-.-'.--olo..o......

-.ooo-oo-oo..........v..o-..-..o.........-.--.--o-..-.......

.31, ‘Does High School develop . patience and 1 20 3

¢

tolerance towards other people(W1th1n L
- the students)? , A S

.o.olloooo-.oo-lloo-.l--oo--Ouooo,O--o--l----o--o'o--o.o---

[}

'

Are the students of High School suffi- 1 2 3

" ciently well informed of the working

of society (e.g. its social and eco-

- ‘nomic organisation, governing pro-

" cedures, legal, moral and ethical

attitudes)?

oo.o-o..,......‘o-_.--.oo--o--o--’o-.o-.o-..o.o-----o--.

Are the students of High School en- . '_ 12 3
couraged to speak and write ¢learly.” J :
and to’'listen with discernment? o :

3

_ou-ol-o-ooo...uu-,uolu.ul"-o-.l-’&.-..u‘.ol-.uuo-oouu.‘o-.

v
’ ~ . . . . ..
M A R R I I I e R T N T,

Are the students of High School gulded 1 2.3
in the development of good study hab1ts°

o--l-'o--t....--.------'--- ---.......--.--.-‘,----‘-.._.

"‘Does High develop self disc1p11ne W1th1n 1 2 3
the’ student‘.s'7 :

0','-'--'----o--.----.----o--'.--o--'.--‘.ot-------‘--.---

v ° -
0"""0""'"'"'A"""""""--'--'-“""“"""'

Does High School 1mp05e suff1c1ent dis- ' 1 _2,’3
clpllne on the student )

Y
.------o--......-....----------.-.....-----------.--.

E o-.o0'-"'00-,0-..--------o-----.-'---.--------.---------
. . " E . g

e

A

.

e

R Py . A
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37. Is there a responsible student attitude 1 2 3 4 5
towards the acquisitionof knowledge and : .
skills?

38. Does High School provide equal educational 1.2 34 5
opportunities for boys and girls? ' -

L A N N I R R N R T R R R Y

39. Does High School provide sufficient 1 2 -3 4 5
guidance to eriable students to make "
the right subject choice at the end
of Year T7?

A R I I R I A L I I I R S O N T T T U S P S R R
. . - . =

L I I R P L T T T I T U T T T I I

5

FURTHER COMMENTS (Please write legibly)
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o PARENT QUESTIONNAIRE : 65
+ . SCHOOL: PERFORMANCE AND AIMS SURVEY :

S
'

Dear Sir/Madam,

»evererseacesse... High School is examining its structure,
organisation, courses and so on. We would appreciate it if .
you could comment on the following aspects (listed as head-
ings). When commenting, please give reasons for your comments.

For example, consider the heading

PARENT/TEACHER MEETINGS

A response that would be of little ,use to the school would be
"poorly organised". A better response would be "poorly or-
ganised - the seating is inadequate and there is insufficient
‘time to see all teachers. I would suggest these be organised
.once per term and that parents be.able to make appointments
to see teachers".

If you consider some aspects not clear, please contact
who will assist you

-After completing the questionnaire, please feel free to comment
on other aspects not mentioned in the questionnaire. It would
also be advantageous if you listed the five most important

headings (in order, at the end of the questionnaire),

We thank_you for your assistance,

\ ) v

QUESTIONNATZIRE

. -DISCIPLINE

ERIC
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ENGLISH

- STUDENT BEHAVIOUR

»
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~ THE TIMETABLE

DISCRIMINATION AGAINST STUDENTS

.and so on ...
' : ’

THE FIVE MOST IMPORTANT HEADINGS ARE:

1. ....v...I...............A. 2. DI I I R SR I R S R S

3. ........‘...l‘........?l 4. .....l..".......l..-...

Set e 75
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GENERAL STAFF QUESTIONNAIRE

o

DISCIPLINE'QUESTIONNAIRE .

Ao part of the School Evaluation project it has been decided to investigate
the issue of discipline within the "School. This questionnaire is '
designed to seek your views on this 'issue.
The questionnaire has five sections -
SECTION A : Responsibilities for Student Discipline
SECTION B : Aims of College Discipline" S @
SECTION C : Teachers. and Digcipline . .
SECTION D : The Discipline System
SECTION E : General Comments”

Each section provides instructions on how to.answer the itemg.

\

76

67
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- increasing responsibility

. 68 . o ) v

SECTION A : 'Respbnsibiiities for Student Discipline

As is the case with most schools, there is within the staff a

o

1.

hierarchy of responsibility for student discipline which begins
with the classroom teacher and ends ultimately with the Principal.
Please outline your perception of the structure of this hierarchy
of responsibili%y in the school. t .

MBER(S) OF BRIEF DESCRIPTION OF THE AREAS OF
STAFF . - +RESPONSIBILITY '

Classroom

teacher

Id

sl
Nl




.

2. Listed below are a number of statements which could be made about
the hierarchy of responsibility for student discipline in the
school, Indicate your level of agreement with each statement by
circling the appropriate letter beside the statement, -

O

ERIC
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e.g. ' STRONGLY  pope . STRONGLY
AGREE - OR E  NEUTRAL  DISAGREE DISAGREE
SA .11" N D SD
(i), I know the responsibilitjeg of each group
in' the hierarchy SA

(ii) ‘Other teachers know the responsibilites of

(xii) The:hierarchy is an appropriate way to

manage the schools discipline policies SA’
(xiii) The senior staff are not gensitive to the

views of other staff -~ - ’ SA
-(xiv) The school staff have co"fidenge in the =

senior staff with respect to discipline SA
(xv) - I am aware of the types of discipline

problems which should be. referred to .

each level in the discipline hierarchy SA
‘(xvi) Staff tend to rely on senior staff to X

monitor student disciplipe . SA
(xvii) It is easier to dealvwith a problem myself,

than refer it to senfor staff N SA
(xviii) The senior staff are supportive of my

SA

values with respect to discipline

78

each group in the hierarchy SA
" (iii) Students know the responsibilies of groups
: in the hierarchy, SA
(iv) Parents know the responsibilities of groups
in the hierarchy. - SA
(v}  The present hiérarchy jg working effgétively SA
. (vi) 1 sometimes short circujt the hierarchy SA
(vii) There is good communication between staff
members at” the same level in the hierarchy-. SA
o
(viii) There is good communicatjon between staff
members at different levels in the hierarchy  SA
. (ix) There needs to be clearer definitions of
” the responsibilities of gtaff at each
level of the hierarchy SA
(x}) I support the concept of a hierarchy of
Tesponsibility for student discipline - SA
(xi) “The staff at the lowest level of the
hierarchy feel powerless“ SA

SD’

SD

SD

SD

sD

sD

SD

SD.

:SD

SD

SD

sD

sp

sp

SD

SD

'SD

sSp -
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) .
(xiv) The senjor staff are responsive to the
CﬁiE}cisms of teachers with respect to
disc plinc :

(xx) The senjor staff are awarc of the problems
of maintaining discipline in the classroom

(xxi) The senior staff are too lenient with
students '

(xxii) Teachers always ensure that they have al]
the facts before making discipline
decisiong

(xxiii) Classyoom -teachers should take more
responsjbility for student discipline

SA

SA

SA

‘SA

SA

A

Please make any further comments regarding the hierarchy of

responsibilitjes for student.discipline:
4

SD
Sh

SD

Sp

SDh -
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SECTION B : Aims of Colloge Discipline , .
4. The Sacred Hoart College-staff manunl states that disciplinary action
"sceks to bo pastoral and constructive". Do you think the gurrent
discipline practicos and policies in the College reflect this aim?

Please comment, ' ' . '
c ]

=
K
.

5. Listed below are a number of possible aims for a school disciplinc
" system. For each aim comment on how you consider these aims are

;

currently being realized.

4 0

AIM ) R ' : COMMENT

\

(i) to develop in the students
a sense of self-discipline and] =~
responsibility rather than ' ,
unthinking conformity to rules - -

(ii) a sense of pride in the
school - N

-

(iii) Positive attitudes
and respect towards the staff

©

‘(iv) Christian values and
morals . -

3 .

. . . py

(v) géod mannérs, dress | v
habits and study ‘habit$ o .

) . . -




6. (1) bo you consider that the dlscipline in thu school meat s thu
gonoral expecthtiony of parents?

s

7. (i) Do you ‘consider that the discipline’ bystcm is effective in
achieving its goals?

. . 5
i

. o ; : I YES A
{ ‘ NO ‘

(ii) If not, why not?

8. What are some of the p051t1ve aspects of the..current discipline
system in the sch0017 L

A .
- - .

ERIC
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. ' ‘o
8BC1ION : Teachors and Dinulplino

9.

The 'statomonts below xcluto to ghome possible n(riunw amd attitudon of
toachers with rospect to.discipline. For each of those
indicate to what oxtent you agreo with the stutement and also the

oxtont. to which you consider your oolleaguey would ugluu with the

statemont, by cireling the nppropxiutv fottor,

»

I/ﬂly Cbll(‘:i“"‘ 331

(1) holp students agqulrc good
manners; , 1

(i1)  give praise too sparingly

(111) ‘encoudage. students to com¢ . J:

to a class_decision on.the
--rules for their clns*room
~“bohaviour' K

(iv)  teach students to obey N
" instrdctions without question

(v) . encourage students to discuss
thoir problems at school with
their teachers

(vi) insist that students wear
the correct school uniform

{vii) involve parents in the
.dxscxplxne of students
o

(vii) = refor discipline problems to
. senior staff too often

(viii) have greater expectations .of
© -~ the students with respect to
discipline than parents

(ix)  perceive discipline as a
problem in the school

(k) am/are understand1ng, helpful
and fr1end1y to students

(xi)  rarely embarass students in
: front of the class

(xii) know “how to take a JOke"
(xiii) carefully listen toa oL

student's sxde of an arguement

in'a soclal/xnformal settxng

‘ (xiv) feel comfortah&q'vxth students

/

>(xv) often havg,problems in.

' maxntaxnlng class d15c1p11ne ,

.

"SA

SA

SA
SA
SA
SA
SA
SA
‘SA

SA

SA
SA

SA

SA

82

”YSL‘L"‘
AN
AN
AN
AN
AN
AN
AN
AN
AN
AN
AN
AN
AN
AN
AN

(

i}
A:\;{\J

sh

sh

sh .

Sb

SD

Sh

)
SD

SD -

SD

SD

S

SD

SD

Lo

SD'-

~SD

statenenty™”

MY COLLEAGUEY

SA

SA

SA

SA

SA”

SA

-SA

sn
SA
SA "
" sA
SA
SA
e

,SA,

AN D oSO

1
““A N D SD
i
N
AN D SD
\
A N'D SD
A N D SD
A N D SD
A N D SD
»
AN D 8D
A N D SD
A N D SD
AW D sD
‘A.N D SD.
AN D _SD-
A N% sp
A N°D SD
A N D sp
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by .h“'.' [ e
% ji@k’,ﬁqm' ’ K 2T X
(xvi Sy xpeédty students to be. Wel‘ff -
i- "k\bpl}aved‘at all- t1mes I;, :
(xv11‘) cb?lsflder “that the genefa\l{

L standax‘d of student behaviour
,15 Verjr good ‘

SA A N D_SD

SA. AN D 8D
j m,&hre ‘inconsistent in . -
\?ums}ung studenténusbehavmur SA. A N-.D sp - SA A N: D so

Wi

T ‘any .school ‘there are a number of rules or aspecé’{@f

“ &1sc1p1 ipe which are difficult to enforce* +here are v . .
1ncon51,sten01es in their enforcement (e." :“)’ Please .
< to enfdrce. 9

"comment on some areas/aspects you- fmp
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- (1)

;§' - 'SBCI‘IONVI:E T Discu:lmary Sanctmns

.12 < Listed below are a number of possible sanctions- wﬁ”“fh PAY pe 1mposed . C
on students for breaches of the discipline systemf
1nd1cate by t1ck1ng the appropnat; box:

.'d1sc1p11ne in the schqol -

d
e.. removal of pr1v11eges
£

g " after school: detent1on w1th

h. contact with parents o
1 c1ean1ng school property

'hea.l.‘ removal of pr1v11eges ’@?
f lanch t1me detentlon o
g —a‘fter sEhool detention with

h ,

mﬁfﬂgf“

F f €ach sanctlon L

the effect1veness of the sar{ctlon 4in L

£ . !

< VERY Nm'

a. writing '11nes' .

¢

b.. wr1tten work from set text

7
:
H

¢. suspension - SN

d. "corporal punishlﬁent

' ~lunch time detention," ..

set work STk
o O'i_‘

and grounds S

NS

o corporal pun1shment~

se
. contact with. parents o

i. cleanin school 0 ert
! .and groigmd pr p ,Qyu'd

your" percept1on of how theJ students vlew th" QDpt":’l’b:Latlgness and'

: fa1rness of’ each sanct1on . 1 PR T UNFAIR K
o . . ) ‘ e~' + '\AW
a,.. wntmg '11nes' oL R RO i
b. wr,;tten work from. set text I . '\/\ , ' -
. v L N . v’, A*l — -
c. Quspens ion o S - ,\/\ : ! -
d,~,corporal pun1shment - ’ ' ; )
e. removal of pr1v11eges : '\/\
£, 1unch time détention - . “’ "\z/\ =
. 4 N Al . e it
g after school detentmn w1th oo R .
o oset work s I NP SRR
. ) & . -
h. contaet” w1th parents 84 e~ i
M - R . S P ————— P
i. ;cleany@grschool property -and _grounds_ 1 U A ;

»o
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13. The discipling.systemaof Sacged Heartfgpliege,has levels of seriousiiess
- of breaches: of the ‘discipline system ranging from a '1' for a fairly
minor breach to '4':for major breaches. Listed below are a mumber -
.+ ~of examples of, yays ‘in which students might breach the diseipline
- 'system. Yéu aye asked to‘respond to-each iter under’ the headings at
N ~_the top of thi tgble. ‘For this .eXercise assume that the student-
e inVOlVeqsis;an?avgnage studéntﬂwi;h.rbspéct'%o'gengral behaviour.:
i - - -

M

. - R R — |PERSON WHO .
MISDEMEANOUR " | LEVEL | POSSIBLE SANCTION' ' |SHOULD ADMINISTER .
S ‘ O B * |sancrIon

° ..

: ". - ‘;k:‘ S = = oy -
absents himself/ | - : . < e 0 D
b 4 . . LK : . oo . 2
herself from - " | .. Is& - o . - '
school on two SRR IR o f . .
consecutive- , . - | . e ' 3 : o
afternoons = '« ' b o ‘ '

o

smokes 'in ‘sclioo] ~ .
uniform.on way., . ) ; s .
- home from'schoo] « ' : . o .

- - — ————d - — - i — _— i .
late for class on | =~ . . ) 1. . : -
three consecutive R TR R o .

P

1.
u

days . ‘ . ' R

————

goes home from.. ' IR I e, - S -
school in. sports ) ',',_ o . . P %
‘clothes v : e S . |
‘. K *_"“' — " - : — ~ - .
| fail to complete _ K . - . .
* | a 'major -assignment | S N A

3o T ’ . ) . . .

Rt

. uses. obscene : . _ ‘ o
.| language in the - . T, . s o . R R
.playground = | - s o : ‘ _ L . ol o
steals:another N . '
student's property |{ . - : T St ;

fails to.carry out |, - S N
* punishment given | - - : ‘ ; - ’
by a .senior staff
member

W
N
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.14, Do you think the’ current system of studeht sanct1ons is working?
Please comment. . - , ..

15. What improverments could be made to the current system-of sanctions?

.
.
.
=
Fore :
» 4 ’ N
v
,
.
;
’
. 5
“ -
£ v N
. = *
4 . - - | !
. £t '
LT .
-~
.
i -t ’ .
H
¢ . B
“ - - .
o
1 >
. v - -
~ N £
.
' A
N Cy Q.
; e
. . -
. " N y
. ¢
. et
b ' v
. B
.
Q .
, .
Al .
N . . ) .
. .
ot .
. . . ‘o
N b
] 't
s B .
o 2
. : o
: .
) .
) 4 ¢
f ’ t
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SECTION F : General Comments : . ¢
16. Please commeh¥ on how you think the current dlsgipline system it
the school is operating? . - N T
. [ 7
17. Please comment on how well you consulur the staff are 1mp1ement1ng
o the system ;
' . - . /
. ) . o
' fw . ; ‘/ B .
P
- ‘4\ i ) ’ & - "
B ) 7 \\h*.
o Tt .. —}
18. Please comment, on how you think the discipline system cowld be improved
= i <
5
SR -
Bl ”
. . ¥ Lo Q
) ‘ .. . 'q;. . . » - -
,: 19. Any further comments _ s -
R . - )
\. R
- Lot 4. v
- ; ' €.
> - ,
:EQ : e e o
- 4 g . - /e
EX . e
. * . ;
. » ' Y N -
: o S o .
5 g T
k3 S P
e

O
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SPECIALIST STAFF QUESTIONNAIRE.

i . . - ¥

SCIENCE DEPARTMENT

STAFF QUESTIONNAIRE'

tatel

"Please angwer the’ questiona below. Results will befmade available to. all
Science Staff. e . 35 ) .

.

. SECTION 1 : GENERAL INFORMATION -,

1.  Number of years teaching?

v

2. Number of years teaching at Newman? ~

R

~

SECTION 2 : GOALS AND OBJECTIVES OF THE SCIENCE DEPARTMENT
Please tick’the appropriate box.

N

Yes , . No

1. To your knowledge, does a statement of the- o
objective -of .the science department exist o E] ’ [:]
- in writing? : : :

fé} If not, should the origins of a Btatement of
fobjectivea be:

y (xtek sme) | |

%, * TH# same as stated for secondary educa{ion ;
" in State?

ﬂThe same as those stated for school?

. by staff .member Ain charge? @
by“staff of departmenr~k
P

T Hritten by a’ small group of science staff

3. Should the Statement of Purposes and Objectivesﬁr R
. be, sufficiently comprehensive to describe’ ‘what
.the department 1is attempting to accomplishz

5, Should the statement reflect the. considered and .
“joint’ judgment of the antire science’ department? [:] . []

: @ v R ,
' r,‘ “ 88
. . .
K .
Ul ' N 1 3 A .
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Yes
5. Should the statement be developed and deaigned
_»specifically for this school? [:]
6. Should parents and other members of the College's .
community participate in the drafting of the - [:]
statement? . ) o

7. Should students have an opportunity to make an
input into the statement during its development?

8. Should-the statement involve objectives that are
assessable and that can ‘be ‘used in appraising
the College 8 progress towards their fulfillment?

v 9;J~Genernl Commentg: .~ -

N7 ~ .

.\,

Py

" SECTION 3 : OPERATIONAL ?ROCEDURE AND ORGANIZATION OF “THE SCIENCE o

DEPARTMENT " . ) ;;_,A
4 Please indicate to ‘what extentmeach'oﬁ the statementsvbelowzcharactcriaes
the Science Department, using the following scale: .. ) : )
‘WXA._; rarely .B__ sometimes, C frequently\ ", D___.very frequently
lf? Science staff spend out-of-class time (unscheduled > ¥

[

. periodg and after sdhool) assisting students withi,
g tudy ptoblems.

*)Classes are regularly and periodically visited by © - g e -
‘ senior staff. '
MY P U

l“3 \Routine duties interfere with the job of teaching._

& 4,< Staff regularly use unscheduled time (preparation -
: _periods) for claad preparation and instructional .
§"_r¢ improvement. .

. ol o

' e

' 5; ‘Staff meetings generally deal with important educational A
' ’4&! % pl?oblems o )

iscipline problems are dealt with in an appropriate
ner. . .

requently assume individual responsibility
eneral operation of the department, apart from
"immédiate ;

ERIC
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8. Tecacher suggestions for new programs and procedures
are encouraged and supported by senior staff.

9. Science staff participate in policy and decision making
regarding curriculum and instruction in the Department.

a

10. Program changes and policy are imposed from the top
without consulting teachers.

11. Students are given a large measure of freedom in -
utilizing their own class time.

’- j: 12 .

___SECIION_A_LJUHUHUJKLJUELHDRKINGfCONDIIIONS—IN—?HE—SGIENGE-DEPARTMENT
" Please rate’each'of the items by using this scale:

A__ excellent B__ satisfactory C ___unsatisfactory D ___ very poor

1. The availability of College supplies for classroom/lab.
WOrk7 .

2. The adequacy of equipment/facilities for instruction/
experimentation in your classroom/laboratory?

3. The availability of technical assistance in your - . : S A
classroom/laboratory? . R
'S "y g

4. The adequacy of the library collection for instruction
of your claeses?

5. 7The recency and quality of textbooks (primary reference
materiala) for your classes?

" 6. Your teaching load, both in number of students taught
and number of prepdrations?

7. The extent and type of non-teaching aasignments .
given you? : ) ‘ ' o . e

8. fThe provi:ious for . discipline in the ascience.
classrooms/labs. . .

9. The adequacy of clerical assistance for the teachersi

10. . The professiehalngrowth opportunities provided by the
college (in-service programs, coureis}»etc.) for

sclence teachers?
: 4

90
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4

-1l The professional growth opportunities provided by the
State Education Department (imservice programs, courses,
etc.) for science teachers? . .

12. The professional growth opportunitiee provided by the
Catholic Education Commission (in-service programs,
courses, etc.) for. science teachers?

13. General Comments:

SECTION 5 : THE CLIMATE OF THE SCIENCE DEPARTMENT

Please note your perception of the following factbrs},hsing this scale:

A __ Better than average B averaﬁqégv_ctzz_helau—auo:age———au:zrpoof—————f-——

g

. ]

1. The general level of student behavfor whilst in
science classes? ) -

2. The general attitude of .the students towards the

i Department? ;
hiln : o
» 3+ The general attitude of the studenta touards the
'‘'science teachers? T .
4. Thé morale of- “the _sclence staff? _.m“_ . laé
5. The degree of cooperation among the staff 5£:the .
Department? . . )

6. The general attitude of the science staff towards
the adminigtration?

7. The genetal attitude of the administration towards
.the science staff?

8. The parents' attitudes toward the scl@ﬁce staff?

"9." The reapect accorded  to science staff by the :
Newman community? ' o ) -

710, The degree tq which science staff know what is going
s~ - on’in the College7 . . .

'

11. The sense of 1nvolvement sclence teachers feel in )
the College’ : . ., v N

12. The degree of educational excitement you feel An
the College? o +

ERIC
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14.

15.

.16.

17.

" SECTION 6 : SC

. program and procedures?

@

5 r

The degree to which the College's statement of purposes
(philosophy) actually helps determine the department's

The school administration's opennecss (receptivity)
to change? : :

i

The staff's openness (receptivity) to change?

Which of these following statements best characterizes the exteﬁt of

" educational/curriculum change and renewal in the department?

(tick one)

There is no educational/curriculum change in dept.:

There is 1little educational/curriculum change ‘in
the department. '

There is a moderate amount of educational/curriculum.
change in the department. )

There 18 much educgtional/curriculum’change in
the department. * A

There is too much educational/curriculum change .
in the department.

¢

]

-

General Comments: : .0 .

R
S i i

IENCE STAFF ENTERACTION

: - ‘ I Y . S e
Please note your resporee to the following questions by -ticking the :
appropriate column. ) : . L - B f)
. ‘ : o T
1. How often do you receive volunteered reactions or advi@e from other science
staff about your approach to the following factors? ' 3
-Very dften_ _Fairly Fairly Rarely Never
~(daily ot', . often infrequently (bimonthly
. -several ,~ (weekly) (biweekly or each
~day a week) . or wonthly) semester)
ae« Syllabus plgnqiqg N . ' ‘ ] o '
- Asgsessment. T
.Teaching of . - . b _ .
specific lessons- >
-Student control
_ and discipline - °
practices . e : o
Manner of working L
with' individual = =

ERIC
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2. How often do you talk with other teachers about:
a. General syllabus. - ' . T .o
plans for the class ' '
b. The schedule of Y. ca
teaching activities ‘ o
c. Student reactions ' :
to a specific ' L ¥
- lesson - . e i
d. Getting téaching Cnd. - RS
; -resources or’, b.-‘,'d,‘ Ao, ’
"'~:\ v guppllest. 0 o6 oo .
. e.'i¢arngng néeds" oﬁ A . . B ‘
LN a particular - :
" student T
f. Pergsonal gripes or
concerns about work
ge Mautern unrelated °
'~ " to'school and © - S
teaching. .

3. How often do you talk with senior science staff about:

a. General syllabus
~ plans for the class
b. The schedule of
teaching activities
c. Student reactions
to a specific .

F lesson N
d. Getting teaching
resources or.

supplies
e. Learning needs of
. a particular

Btudent .
f. Personal gripes or " W 2

concerns about work - . e - i
g+ Matters ‘unrelated . - o~

to school and 2

‘teaching

General Commenta:

o
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L4 .
SECTION'7 : PERSONAL GOALS OF SCIENCE : STAFF

l. As a’science ﬁonchcr, you have certain primnry-inuErUCtlohnl

objectives or goals you wish to attain and for which you have
established priorities. Listed below are several {nstructfional; -
objectiveg. Please read throught the entire list, and then tick’
those three objectives to which you attach the highest relativg

importance, priority, or emphasis in your own work,

'(tick.three) .

Encouraging creativity among science students
(-

Maintaining an orderly environment for 1eprning N
Enriching the ééurde of study or curriculum for your ¢
»stgdgg;siAﬂ w \
Giving individual attention to students .
Experimenting with a new teaching techniques .
Dingngsingllenrning pnglems of'utqugts . ’
‘ Improving the-sé;ﬁ—imagg, or self-worth, of * ;
individual students ' o
Cobrdinating classroom activities with other'bérts of .
. the school program’ ' i » L o ‘
Ensuring.thgﬁigtudentg learn basic skills and sub ject :
" matter contéét E B _ ?‘ : s
Helping_individual stddente solve their personal .'_;” .
- problems o . . S R U ;
Developing student ability in analytical reasoning .
and problem solving . ) Co
bevaloping the aesthetic potential of students - . o
Helping{stu&ents develop a good system of values
(Other; please list.) : . ;; * b
. ] T e ] R )
, y
. P



2.

&

"%

3

Reactions or expectntions of the other science tcacheru T
. Official College policieu dnd proceduxeu_; . ’ L
Reactions or expectations of the principal
Conflict with other duties .and objectives e -,
Lack of phyuical facilities or ‘space ’ . - .
N Reactions or expectntionk of-your student . -
“Difficulty or: complex ty of the objectives themselveu al
(Other, please liat ) %: ' ~
¢ ‘ N 7
o Yes ©  No
»3. Do you feel that you: will be able to achieve _
your primary 9bj¢ccives ﬁhile reaching at OO O
Newman? : % :
4, 1Is any attengigm peid to'yonr personal career. C
" aspirations at” Newman? [:] [:]
5. Can you expect to be promoted in your preéeseat . [:] C E] .
*job at Newman? = - Q?
- : -
6. Are there any promotionnl avenuea available . Ay
for you at .-the College7 FE 4 . [:] [:]
7. .Would you consider seeking promotion at :
-another school/college? N " 3 O
8. General Comments: » - ) : _ B .

ERIC
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In trying to achiova thn thre& primnry objoctivea you chuckod nbove,
_you may encounter varioys factors that impede, comnstrain, or .
handlcap you. Several anch factors are listed below.. Please road
through the entire list, and then tick tha three moatr important
gatrioru or constraints you face in trying to’ achluva tho primary
kjectiveu you chose in Question 1,

(tick three)

i |
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. »
;FCTION 8 PKOFV&QIONA‘ ACTIVIfIVﬂ AND DPVFIOPMFNP'

v . s 0 F '\l'-' . ' e
W -‘.. T .
le Do you hold membership in a state or rcglunul oL
organization for sclonce or Maths teachers f
e«g. Sclence Teachers! Agsoclation of W. A«,:
Mnthcmnticu Teachers' Auuociution etc.?

]
-

’ kl
-2« Do you hold mcmberuhip in at lenut one
naxlonal or state organization’ concurnud
with etience .or mathg on a specific.area of
..~ agfence or. maths "e.g. Royal Australian.
Chgmical Institute (RACI); Australian & New
Zealand Association for the Advancement of

Science (ANZAAS)?’

s

.3." Do you regularly read journala and other o i
“publications concerned thh duve10pmentn in | ' SR
science or maths,,science teaching and related ¥
igsues and problems e.g. ASTJ, Journal df ’
Research in Sclence Teaching, School” Scienca
and ‘Mathematics, etc.? .

. ! ) . 4\ n'

4. Within thc past three yeaks, have you attended .
one or more meetingd or conferences held by a ",
nationa% or: state orhanization cofterned with
science or ‘maths teaihing e.g. CONSTAWA
‘(Confere ce' of the Science Teacherg' Association
of WA) A RA (Australian Science Education R
Research Aaaociation)? .

5. Within the past three yeara, haVe you attended

one or more npec meetings, conferencea, or.
, seminars . re1ated tothe 1mprovement of
. profeaaional competence? ,.* :

6. Within the past three yeara, have you 8ubmitted.*"
at least one article.or other manuseript. . T . R
relating 'to. scierice. teaching for. publication'in [:] .'![:] :
a professional - journal or other publication gege RS
ASTJ,. Filter, Converse, SCIOS? S -

7% Have you made ‘a preaentation in.one or more o
programs of organizations, conﬁerences, or ., < .' i
seminars for teachers and/ or have served as ‘' E] Ej
. an officer in an organization for teachera’

8. Have you participated in activity designed
to contribute, try out, develop, or evaluate_ :
new ideas and proposals for the advancement - S

of science or maths teaching? €:g. provided o .
iqformation for a.regearch atudy, conducted o [:1 g E]
‘a8 research study of your own, developed ' A C =

* innovative curriCulum materials, aerved as '
‘a trial teacher for newly‘developed curriculum

’ materiala.

5

g
o N N

v - .. . 9 . -~ ‘ ' ‘:_.
! v . 4 o Y i 8 (. -’.

ERIC

Aruitoxt provided by Eic:



Do you solicit thoughtfuL student feedback .

9.
on your tgaching? .

10. Do you discuss and pIan with other teachers
how. the teaching of sclence can be related
to their subjects

o T
B 1 ~
v
- . ?
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STUDENT SURVEY

L2

COLLEGE EVALUATION PROJECT

3 3 - : . ’
’

The school is currently examining some areas of -its activities,
" This questionnaire is designed to seek your views on how well
your school communicates with the students.

\The questionnaite has three sections:

SECTION I,  : TEACHERS AND COMMUNICATIONS
SECTION II =~ ': JIYPES OF COMMUNICATIONS
SECTION III  : GENERAL COMMENTS '

'
>

Each section provides ingtructions on how to answer the items.
- Your answers will be regarded as. confidential and individual
responses will not be identified

~ .
- <

. INFORMATION ABOUT YOURSELF

1. -What year are;you in? LU 8 ()
: ‘ ' : ' . 9 ()
: 10 ()
. 4 il ( )
_ S~ co12 L ()
. " ¥ .
2. Your sex . , BOY (. )
: : GIRL - ()
: . ,
3. .Boarder or day stﬁdent‘f : BOARDERk‘ ( 5 N
s . DAY. G
"4. , Number of years at college
. ,
¢ ;‘ \.-—
. &
. 7
. {
. v " ! '/_’.’3 f
{ “ ‘
N £

ERIC
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B Sl‘C'FION I.:TEACHERS AND COMMUNICATYONS

. . +

] f . ) [ . 7

ssibly be made

-y, &
Lietnd Yelow aré a number of statements that could .
ah Ju_ ﬁhe tonnunicntxnns~hetween the College and. students,

s

Indxtate your level of agreement with each’ statement by circling the

apbroprlatp letter(s}. r . o
e.. STRONGLY AGREE  AGREE = NEUTRAL = DISAGREE STRONGLY DISAGREE
SA Y @,, N o - sp
(1) I often feel that T don t"reallQ ‘know what S
is happening in the College Yo - , SA™“AR N D.SD
RERNE R . . Lo

(2) ‘Teachers are aldays willing to ﬁalk fo me SA A+ N _D Sp

(3) It is difficult to get to talk to a - « RO
: teacher when you want to v s SA. A N D S

(4) I tell my parpnts when I .have a problem

at’ school . _— SASA N 'D,jSDf.'~

{5} 1 don t like my teachers to talk to my

parents . ) "SA"A N D SD.

“(6) iy parents check my homework regylarly SA A N D S0

(7 "There’ are 'lots of opportunities tor
srudgnrs to have a say when _decisions : . . ot .
affecting them are.made

;
’ . .
{2) Teachers don't listen to 1ﬁenq from ' : '
| stadents . LI . . SA A N D SD
(9)  ftudents are rarely consulted when - ' r
© ‘decisinns are made that affect them . SA' AN D 8D
: D » . - o .
f10) . 1 feel uncomfortable when a tencher'\} . -
" talks to me nutside school hours SA A N D SD
, . . y . .
(11)" The Deputy Principal only talks to
" . students when they have. done something -
wrong . . : SA° A N D.SD
O The By e tpal nnly talkn to students L ;
when they -have Jdone somethan wronq Lo SA° A N D SD
(1. 1 wnuld ask my from teachers for help .
D L T had a problem o ) . SA A N D SD

39 . N

iy

gy

""‘ a2
1 ,
;__,_1,;;
g
b1e
'-Q".G"--
i
IIZ
. l A ;
‘-“118,
P
A
il
w. -
LT
.l' e
)
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ninced:hulow are the names of gome memburs of the astaff of Sacred Heart
tnlleqe. For each person you are asked to indicate:

() if you know. tiis person .
{b) what is their position or. job in school

[
- 'MPS ALDERMAN

| SP CARMEL

| MRS CONPER )
MR '&RAHAM.; BT
i MR Qrini'
lnn “ JOYCE . ‘. ,
' o

R MR MILLER

MISS PULLIN

MRE  SPACKMAN

N

(8.Mrs  THOMSON

‘uRS TREACY

SOME WARE

Y : .

.

\

{

I xow POSITION/JOB
. - THIS ‘eeg. SCIENCE
PERSON" TEACHER
“y
) !
"
i

"Pleasc write .lown {in order) the four(4) most iﬁpartanc staff mamber

in the College.That is the staff with the most influence or power.

1. ° , (Top person)
2e_ .
3. ) ” .
4,
Yy
|
~ 4 -
< ,
1y . -y
- AS
) o) .
!
’ ! * '
! ¢ e
v = i
: : . s
[
| s
i
|
s ] A)
. i

I3

i

24
26
128
30
32
34
36
38
, 40
42
44
P'--.‘.i_. —
: 46
r—-Q—
47
48
fa9 @
50
space

o
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I. :TYPES OF COMMUNIGATION '

SECTION
’ y

ways which the school -uses to pass on '

each oE -these comment on: '

Listed below are a number
information to students.

F
(a) 'héw clear or unders

on’hy this means is

(%) Fow . important or relevant the information passed on’

e i to you . . . , v
.. . - . - & . ‘:':‘
. . CLARITY /.‘ IMPORTANCE
. PUBLIC ADDRESS SYSTEM = . VERY CLEAR  ( ). VERY. IMPORTANT ()
: S CLEAR, - . (') IMPORTANT (.
S . 7 PARTLY CLEAR. () OF SOME .IMPORTANCE( - )
. YU ®_ ' UNCLEAR () NOT IMPORTANT ()
SCHODL RSSEMBLIES - . VERY CLEAR  ( ), .VERY IMBORTANT  ( )
" ' S ! 7 CLEAR - N )gj%;wponmm' o ()
IR PARTLY CLEAR ( )/ OF SOME IMPORTANCE( )
UMCLEAR { ) NOT IMPORTANT = ( )
. . 1 1
FORM PREIONS o VERY CLEAR  { ) VERY IMPORTANT '( )
. % |, CLEAR ( ) IMPORTANT )
. R PARTLY CLEAR ( ) OF SOME mpom'nncé( )
— ) “UNCLEAR ( ) NOT IMPORTANT’ ()
Ps . . - ' ) S .
v : '
N A ( = P s L0 ’
M ’ . ' /“"-‘ . °

What' improvements could h% made to to these ways of passing on
information tn 1mprove their pffectivenoss as a means of paeeing on

information? ’ "
----- e e e e e et e 0 o 0 o8 ot 40 0 0 0 0 v 0t 0 0 0 40 0 e 0 o 0 o e mesra s cmnc e sa .
. o

........... -----_-------------------------------------------------------

e et cecmm e n e e m o o - [ Y
- - - L J -—-
;-----------;----------------------------------,- - -
—memmmeem————— [

T S e e e e e e S e e r e n e - - .-

———————— -~ - : - .
----------- --;‘_--—-——q-----‘---—--—— -
.............. [RUPRS | e M
N T ! y >
Y & . J
. -

ERIC
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[ P

Youy are gt‘ten asknd'co take notes.newslettera etc

narencs .

©

a) how oftan do you’ pass 5hese on to your parents7 .

home to give to your

2y . e . ALL THE 'rms { )
e . . “"f . . MOST OF THE TIME- ( )
s e SOMETIMES N '
LT ' RARELY « )
NEVER o ¢ )
"b3IS there a need eof)use another mthod to dcliver these notes tn
parents? - .- \
L . .
. YES () i
o NO € ) i
‘ . s
’ 1
If you answer.d yes ’,please give suggest arigther meth .
> e M ——— :
" y e NN ] 3 - !
[ - - - ———— - ——- !
- U . - ] Tt
Bas
o g .
Thé fnl\nwinq queqtions rﬂlate to tha Colleqe Hewaetterc i
1e 'I’nw r)FtPn lq ‘the New’%leteer ﬁtoduced . FORTNIGHTLY ~ { )
\ ¥ . ONCE A TERM = ( )
- ’ CTWICE ATHRM ()
e  THREE A TERM « ) !
. @ . ) ) . S e T y 5
' > } v 7 - ’ * ) 'lv_
2. 'Mow often do You thi_nk' the Newslettar
- should he produced? - - « V'.)_'IT:NIGHTLY A ) U .
. ‘ ONCE A TSRM . '( ). 4
: 9 a TWICE R TERM ()
- THREE A TERM | - () . i
! A s
[ ) vl" - .
b g ol ) ]
2 Do 102
/'_ ) R [ ) v ‘. .
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“hy cifeling the appropriate letter

. v
.
A

«

’

S " ! - - .
- Listed helow are-a-number of items which could pogsibly be included in

the College Newsletter., For each of-these .items  indicate how often

oo . - N LY
- @) you think these .items should be included

h) .ybu read or\would read these items.
+ {f they werc included.

LIRS =

0 = OFTEN

A = ALWAYS

¢

0

SHOULD

- INCLUD
INCLID

o
)

RS

I4

>

- —man-

S = SOMETIMES
d -

BE
ED
ED

1. "ftens ahoug the}schooi cufriculum A O' S R
. : -
2. qpnrtiﬁg nc;é& ) ' .. A d S R
. 3. religious education notes ‘A0 35. R
taa éldfF-notes ! . ) A O 8 R
f. socjal fuﬁgtions . .- A D S R
r narant§ and friends notes” ' | ° A 0O S R
7. ®Board of “anagement notes - A O S R
Be notes Sn schqnlbpoliéy and rules A 0O S R

What other items would you like_to see included

R = RARFLY
I READ OR
WOULD READ .
THIS ITRM
A O S R
A 08 R
Ao s R
A O 8 R
A O S R
Ao 8 R
A0 S R
A O S R

- e - S e B P S

*

o
- -

: ?
Please make any comments ahout the Newsletter
Y "‘1{"" - -
——eeem—ar—na— ———an o gmien ————
A J'

.......... L VY . SN, -———— ——
B LT S - =
* . a

~ : 103
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hetween

. ’ . fENEM .
srerIon 111047 L commnenTs

would vy,

] comm o Lo
1ike to make any gener® n ,,,h:"‘tq about the communications

e school and yourself? "TA%. vays could they be improved? .

———— p—m——

~ - 3 N . . .
- -~ e - e e LT DA L Ll
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" PAST STUDENT SURVEY -.° " :

Dear Former Student, . -

° '

I am wrfting to you to seek your assiatance in & Project we ‘are conducting
at St Norberts which is ‘examining how well the ColTege is carrying,nut
its tasks in preparing students to enter cmployment on leaving school’.

As you are a former student of the College we would - be grateful if you -
could provide us’ with ‘some information about your experiences sidce
leaving school and your impressions of .the College. The results we
obtain from the questionnaire will help us determine how QE can best PR
© prepare our studenQ* to enter the workforce. . A

It would assist us greatly if you could complete ‘the. attached
questionnair§ and return it to. us in the enveIope supplzed ‘as soon as
‘possible. ' oo
“ Although we reyucst that. you put your name on the  top of the .
questionnaire we will ensure all responges are held in tHé strictest
confidence and at no stage will any persgn associated with the school
. be able to identify,the regponses of . any. individyal. You do not have "
.to give’ your\name but we would like ks u to still complete the .
" questionnaire. : ] = . ]
. . . ) ) <
'It is important that .all questionnaires are returned to'us promptly, -
¥ 50 we would appreEiate you completing and returning the form -

immediatelz . _ ) [N 8
Thanking you - ’ ) - \5' ’ - - *
'$incerely-. S . .
. \\ . ‘ ° . .

." - \ ‘\‘;' N

\\ . N
\ . .
Y

ERIC
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SCHOOL EVALUATION PROJECT

/ gu_s_snouums TO-PAST_STUDENTS

4

This questionnaire forms part of a project concerned with the question of the Cb’l’lege s preparation
of its students to enter the workforce. . ..

As an ex-student you are én the best position to provide valuable feedback to Co’l’lege staff on how

best to prepare students for the work of work.

and returning the completed form in the envelope provided.
DIRECTIONS: o

We hope you will assist us by responding immediately

1

The questions inside are to be answered by writing a few words, circling responses or p’lacing a tick

opposite an appropriate. response.

THANK YOU -

PLEASE POST BACK THE COMPLETE.D‘ FORM IMMEDIATELY

< -

Follow the directions: inside carefully and answer all questfons.

NAME

2l

3,

5

A

a

v

- {This is Qptional)

OFFICE USE ONLY

N

If YES, Please give details; . -

Did you enro1 in- another institution e.g. technical
college imediute’ly after ’Ieaving school? .

L
-

Since ’Ieaving schoo’l have you conmcnced any further
studies?

i

1f YES, i.”lease give details;

(a) Type ‘of course

YES
N -

YES,
“NO

(b) NKame-of institution

(c) VYear commenced 19 . _ R

20

LEAVING SECONDARY SCHOOL / 9
When did you Teave school? S r P
(Please give the month and the year) ______ (month) 19__ (year) . 2
When you left school did you plan to'attend another YES .
institution to continue your studies fulltime (e.g. ]
a technical college, teacher's college etc.) NO .-
-~ - - ’ . 14
. If YES, what sort of course were you interested in? - J
When you left school did you have a specific Job or- -caréer  YES —
in mind? . ® l '
NO — }
18




98 i - . .
. 4 - ..~ |OFFICE usE ONLY -
6. If you left school before the end of year 12.
answer this question. } .
Think of your decision to leave school 4nd consider how important each of
the following reasons were in that decision. Circle 1 of the reason was
very important to you and § if it was not at all important. Otherwise
~ circle 2, 3, or 4, to show that the reason was fairly important, of some
importance, or of 1ittle importance to you. . ’
. Yery falrly of sone O Mttle Mot i
a) My exam results (marks) were not B .
good enough ’ D S 4 3 4 5
b) School did not lead to good job ' ’ .
« opportunitjes b 2 . 3 4 5 .
- N ’
€} 1 had conpleted the studies .
needed to entér another institution 1 2 3 ') 5 °
d) I though I would be happier working -1 -2 3 4 5 .
e) 1 thought my abilities were more. '
suited to working than studying 1 2 3 4 5
f) My parents wanted me to get a .
Job . N ' 2 3 4 "5 , 4
9) I was tired of school and study 1 2 3 4 5 !
h) 1 had sufficient general édgcation 1 v 2 4 5 !
i) "My tecachers did not think 1 should . N
} ¥ continue ' . 1 2 3 4 5 .
J) 1 had the opportunity to get a job ) .
.- straight away 12 3 4 5
k) €% Norbets did ot offer the types ~7 \
. - of courses 1 would have liked to . 19
study - L 1 2 3 T4 5/
YOUR FIRSF FULL TIME J0B ‘ '
7. Have you obtained a full time job since finishing school?
YOS e e S
. - L TTTTTTEemT e GT
M0 e e e e 2 -
. IF NO, GO.TO QUESTION 13 L S - T .
) N .
IF YES, CONTINUE . . . - -
8. fihat was your first full time job after finishing school (includ¢® temporary -
Jobs while waiting for your ‘career Jobs if they were full time)? ~
’ ] . - - j‘_ . A
— — A l
N . ) B 4 17‘ w3
9, How many”months after you finished school did you spend looking for this ¢
: (your first) job? . . ’ ..
weo—.e Months - . :
: TUmmImomosRIesss s P ’ 1]
10, How did you finally get this (your first) job? *
. Conmonwealth fmp]oyment Service . 1 '
Through personal contact {parents, friends, relatives) 2 ,
Answered an advertisenent in a newspaper 3
Applied direct to firm/factory o 4
) Commercial employment agency o .5 E]
. Other (pleasg describe ____ ' - ) 6&& -
""""" ' T.oue
* S
o 5
> ¢
« . ) - - v" I' -
. <« 107 . . .
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11. Bid you consider that your first job was the sort of job you hoped you . . ]
could get? . : . :
e LT
N s . i . . S ‘2 4 Y]
12, How many jobs have you had since finishing school? .
. Onedob _________ S S S 1
. ) TWO JODS e oo terae . .,
SN .
. Three jobs ___ et e mmmam 3 s . -
. " Temoeee smerosaekonan N X
- More than three §obs ___ oo lieecean 4 o
. s . N ’ : * 3 49
s YOUR PRESENT OCCUPATION . L :
- ' o - . .
13. (a) Which of these best describes your present occupation? o
"Working fUM time in a permanent job ________________ by
¢ . Working full time in a’temporary JOO e 2’
. Working part-time 3
. 4"'l\|rlork1ng and training as an agprentice-__ 4 s N .
Not employed, looking for work ________ e 5 ;
~Not employed, not looking for woPk ________________._ 6: .
o, Full timé.;tud,x‘_;=_ . 7
Peit-time s!udy'__’__,_ 8 E:l
Other\(describe - -, 9 .
: - 50
. _ , \ . . .
(b) 1f you are working dt“present, could ou describe your job?
Please be as specific as possible,(e.g. receptionist in a dental -
. surgery, apprentice carpenter, pqstman). but there is no need to ' .
- tell us the firm you work -foF. ' . o _
. . R S
T — - . E‘_]:
. Bl o .52 .
, (c) Are you studying part-time in an area related to your work? . . -
, . - z .
CYES b . N N ,
................. : R
LI L Co - .. .
- {v—\ ) . L. . 53 .
. Pleasé give details B et ‘ ?
g TYPE OF COURSE I . T l:[
' INSTITUTION - - - . :
’ . . M T L. o 55
YOUR VIEW OF ..\..oo -%... . » .
. ¥ : »
14 . Listed below are a number of - the iupjects availdble at the college.
Rk For each subject you did indicate how useful you consider it in “
preparing you for working. . N :
e : - _ Nery Syoi.. No Not Very e . :
N . - _ Useful Useful Opinign dsefyl Useless . -
- ENGLISH 1. 2 I A .5 : i
MATHEMATICS 1 2 . 5
SCIENCE - 1 2 5
CSOCIAL STHDIES 1 2 5
- HOME ECONOMICS |, 1 2 .5
L}
oTvigRs  MANUAL ARTS 1 2 5. l - )
(Specify) . 1 2 5 . -
: : - ) s ’ .
. 1 2 5 .
. -] ..‘l 2 . . 5 ’ - .
. ' o b
B " , I .
’ 4l —— .o
I 3 ] ()8 - . - : : :‘ a
- . - L =3 .

O
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he would like you .to consider how well «,.., ., N - prepared you
work.
- Hipw well you think St Norbets prepared you ir.each of the aspect listed
belpw

o ~Very "Very

. Hell '

Hell Fair Poor

2’
2

w
E-

‘ .. Attitudes in settling- into a job
General knowledge of 'society
Experience of what work -is Tike'

’ Knowing how to obtain a job .
' Experience of working under pressure”
Basic readihg*bnd writing skills
Basic mathematical skills
Knowlege useful in my job -

.
R
.

Manual skills useful in my; job

confidence .
Self Awareness. of my’ abilities
. - Choosing a career " °

* Knowing how tb apply for a job
Knowledge of the range. of jobs available

“How to present yourself at a job
interview

E5) o :
L
P oo s B DL PDLDLL

B

-

LM RN N RPN RR

E-

i
A
16 o Listed below are a number of areas which the school aims to develop
s in all its students. For each of them indicate
* (i) how much emphasis.was given to it at w.........
(ii) how much emphasis you think should have oeen given to it

o : ‘ . . (i) How, much emphasis HAS
T ‘ - . i 8 - been given to this?
. Co,

T
L YN
dnal
(The ability to read and o
rite well

Knowledge useful® in a
p~‘future Jjob

C *‘tearning about our
" society '

- ‘Selection of sUitable
‘jobs and careers -

Development of self-
awareness

" Development of self- w-o %
confidence- : '

Ability to use ‘numbers |
and do calculations

. 'lDevelopment of skills
~in dealing with people |

Development of Catholic
values and morals “

"Skills in applying to
Jobs . .

< ‘}Skillsfuseful in future
-~ Avj N i

el
o o

ety Sow Slign
2

§

great

or
Rone . gaal

5

WOW W W W W W W W W tl

'_‘.
Lend

.

T e e e b B e e

K}

.

v
E

ho DN NN . [ I XY no: N
WOW W WsW W W W W ‘ \w w
Q::._ e . R B R = =
v Uy ooour w ML oL n ow

[ S E; Lo N I —
R (R hon

R
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for

Please indicate by drawing a circle 3rouny one'nnmber in each row,

Poor ; -

(ii) How much
emphasis SHOULD
. - HAVE been given
. : . to this? -
2

W

OFFICE USE ONLY |

“IHEW CARD
10 SPACES

1i




] o . o Lt ] ’ OFFICE USE ONLY. -

17, Think of a typical teacherat .....i...... who is neither the best nor o

the worst 1n1%our experience. Indicate whether you agree or disagree o & .
~ with the folTbwing statements about him/her by circling the appropriaté ., - N N

_number opposite each item. Ciggle 1 if you agree strongly with the : e
_ statement, and 5 if you disagré strongly. Otherwise circle 2,or 4 to show .

that you tend to agree or disagree, and circle'3 .if it really is imposséble --
‘ to decide. . . —_— ' )
L4 . ) o : -

- ) ) ‘. v _ Strongly
Agree

strongly
Disagreg»

v

" Don't e,
Agree Know ‘,D'lsagree

- Uses everyday practical exangles . S T I .

* - of topics discussed . '% 1 L2 3 g . 5 . . | e 37_‘ { .
Provides scme_work -for students - " R ! : s
which is similar to what_:hei .1 2 '3 5
would do when they f{nish sc¢hdol A el

Sets tasks which are useful and . Ca

1l 2 3

=
o

-~ satisfying X )
Discusses the. usefukness{and . -
relevance of each topic for later
work o7
Discusses the relevance of fopics
for our society C . Lo

»

i
v

States clearly the purposé of

" eachy piece of work
. Explaips things clearly at the

students level v
Ensbles you to work at your own

~

pace -

Gives caough time to complete
. ajob o . ’
S Sets deadlines for work, to be

v completed :

Actively involves students in : o
’Igssoné o e !

he - Has motivated you to do your
’ best work ’ L :

Treats students as adults
Encourages ‘students to be o
responsible for their actions !

" . _states clearly the standaids which:
“are expected of students )

Provides a lot of information

about your progress :
Lets .you select topics, pro-
? blems and examples - .

Encourages studeatssto :
cooperate with eagiother in jobs
G170y

<

= ..:\j/.: = o=, =
. . .
[RC TNV TRV TR C TR . N € SRV

2 e B & F = & & Frr =2 F F

w‘)_<wwwww.w

,
I~
i

(A,

. -

%.
2.
2

2
5
2
2
2
2
2
2
2
2
2

iR

i i v Tty von
o

i

Y

Encourages students to think about v

. their future life

Requires correct spelling and
. expression.in written work

Requires accurate calculations
with numbers

~

a

Sl WOW W W W W W W W

~.

57

2
2
2
2
2

~.

1
1
L
L
1
1
1
;
T
1
1
1
1
1
.
1
L

P

: . : / ' ’ Lo " END CARD
R . . . / . . 1 . .

O
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. - .

STUDENT QUESTIONNAIRE .
L OPINIONS ABOUT ENGLISH AT SCHOOL )
INSTRUCTIONS : o A i . -

« * This school intends to find out how. you feel about dqing ENGLISH at
school ’ Vo

%' On the top of each page there is a sentence' beneath it is a set: of 7_
: twelve (12) rating -scales. ' You will notice that each rating scale is

a pair of adjectives with seven (ZQ spaces between' them, -
-~ * You'are asked to rate each sentefite using the rating scales o the'
"Q_basis of what each sentence means_ to You. ] - o

HOW TO RATE EACH SEHIEN&E

-* Place a cross (X) on each scale to indicate how YOU EEEL the sentence
" ‘should be rated. Here is an example

" ENGLISH AS ASCHOOL SUBJECT 1s: -
VALUABLE B S T WORTHLESS

_ﬁ.-——._.___

If you feel that English 18 a very valuable school subject then you’
"~ might place a cross as shown above.

If you considered that English is comgletelz WORTHLESS as a school
subJect then you would place a cross on the scale as shown below

VALUABLE B WORTHLESS

o * If you considered English neither VALUABLE or WORTHLESS as a school
10 subject you would place a cross. in the middle space as shown below
VALUABLE st X i - WORTHLESS
Other‘ppints to note. T

like this ) not like this

-* Do not put~more than one cross on each scale. -
“i% Do not hesitate to.use _extreme ends of the scale whenever this seems
necessary.

* Be’sure you rate each scale.

* There are no right or wrong answers. What is required is your
feeling of what each sentence means to z :

‘

* 'WORK.-AS FAST AS YOU CAN. There is no time limit.} However do not take
-+ too long on-any 'one rating and do not look back and forward throughout
the list of rating scales. .

111
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OUR , SCHOOL IS: -

>

%y ESSENTIAL "

* ENJOVABLE

" VALUABLE

NOT MEANINGFUL
- PLEASANT
" BoRING
COMPLICATED

IMPORTANT

+ ¥ USEFUL_

CONFUSED -

—

——

EASY
» T
DISLIKE X:

O
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:.X ;. NOT ENJOYABLE

WORTHLESS
~ ;

’ i
_ MEANINGFUL

oSt s i : X  UNPLEASANT

. .
s s it e, et et

INTERESTING .
. SIMPLE.
" NOT IMPORTANT

CLEAR .

_:_:___ ___-__:__:_,_3_(_:__‘" HARD
i sl % LIKE
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ENGLISH HOMEWORK IS:.

4
A o v . . Lo ! " a
P _
USEFUL __: y: : i s ' : - USELESS
ESSENTIAL % :_ : & g1~z 3~ -NOI“__.ES‘SEN'I"IAL; ‘

'ENJOYABLE __:_ : : i i : X NOT ENJOYABLE

VALUABLE __: X : : ' : ‘i1  WORTHLESS
NOT MEANINGFUL _ ': ' : 'z 3 :X: °° MEANINGFUL -
PLEASANT . :_: .t : i : X  UNPLEASANY.

BORING X : : : : : INTERESTING

——— s o ——— . et gt

(Y = N
COMPLICATED X-: G SN A SIMPLE
IMPORTANT X ':  :  : i i _  NOT IMPORTANT

>
.
O
|
-
S

— —— et i et

CONFUSEdﬂ____
- EASY E :r s X HARD

* DISLIKE X : : 1 i i LIKE

e —— —te S e ot et
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PLEASANT ______‘___°_X___________
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MY ENGLISH TEACHER IS: °

o Sy IR
USEFUL -, : X: : i . : : - USELESS -
ESSENTIAL ' X« _ :. % '3 . : i. NOT ESSENTTAL .

e s s sttty s et o
. ‘. .

ENJOYABLE -~ T X st i 3. :.__  NOT ENJOYABLE ., .
w7 . UVALUABLE __: X : . & ': -+ VORTHLESS
NOT MEANINGFUL | " : 'z ‘& : X MEANINGFUL

* PLEASANT : X : .: t. 1 i 3./UNPLEASANT.
—3 (UL

M BORING T : i i Xk s y,]:-.@_“ INTERESTING

- COMPLICATED

-

IMPORTANT | NOT IMPORTANT,

CONFUSED CLEAR

EASY 'HARD } :
" DISLIKE i+ i n X LIKE
- . ) B e
o * )
.
T
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THE WAY OUR ENGLISH TEACHER TEACHES US 1S:

.

USEFUL « X: ot i i .+ USELESS

)~ ESSENTIAL s X: st i _:__ NOT ESSENTIAL-

¥

ENJOYABLE s+ X: :' i - NOT ENJOYABLE
VALUABLE s s X: iz b WORTHLESS.

NOT MEANINGFUL . _ - : ": : . 1 X: ° MEANINGFUL

. PLEASANT i s X: .+ v:  :  UNPLEASANT . -

BORING s X: : iz : . INTERESTING
COMPLICATED - : : : +X: : ' sIMPLE
CCDMPORTANT. ;X . i it .l NOT IMPORTANT

CONFUSED : 2 -z o+ X v CLEAR

s v e e e e

.

9

P) ) . . ' -

EASY s X HARD

s . et e e e

DISLIKE st s+ Xt ot LIKE
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 APPENDIX .F

~ AN EXAMPLE OF A SCHOOL EVALUATION REPORT
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The evaluation report that is presented in eifo Appen&ix is intended to

serve as a guide for the presentation of an evaluation.

In preaencing an evnluatid@rreport the following aspeets ahould alway
be kept in mind
S ) the audience for the report

(11) the nature of the confidentinlity of the information- contnined
in the report

(111) purpose of the rsport

4

' Thc(report* that follows concerned the evaluation of religious education
in a school and involved ‘mainly.school, parents and students, The
report was presented to a meeting-of school'staff and members of the school
bonrd; A separate two page.summary of the results of the evaluation was

sent'tg\all parents. The latter was considered at the Parent and,

-Friends ﬂ@eting. S z[s

Both the main report and the summary report jwere prepared by_gz; school
ﬁgtaff with assistance provided by consultants.

3 . .

~

* Notegﬁrngendices of the feport have not been indicated
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EVALUATION OF THE RELIGIOUS EDUCATION PROCHRAMME

SKCTION T:  PURPOSES
5

1. To evaluate the school's programme. o tollgious education

2. To provide utatf with (var(vn(u tn practicen of school level
cynluatfon .

“3. To meet the requirementu of g% epartment {nmepctorial

vinit .
SECTION TI: “THFE CURRENT PROGRAMME i
A. The programpme

The current religlous education programme is baacd onthe series
“Way, Truth and Life" and Is unacd by all tecachers .

-*B. The teaching of religious cducation at the school

.. The role of the class teachers 1s as follows:

to give good cxample in the practice of the faith, e.g. - children -
notice if teachers are present to worship with the Parish Community

to provide a Christian atmosphere in the claasroom’ and witnesses
to the Catholic faith

to prepare lessons, pnraliturbies, Massges, sncrnmentnl programmea.
Jhymn singing !

- l:.' \

. P
.to be responsible for own class faith developm?nﬁ
to relate children's experiences to the life of Christ

to help make the children aware of the traditional/devotional
practices in the Church, e.g. Stations of the Cross, Rosary,

- Benediction, in the hope that the children'will be internally
motivated to carry out these practices

to help children to become aware of the seasons in the Church's
year as well as the lives of the Saints

2. The role of the Principal in religious educgtion is in most
instances

that of encouraging, supporting, 1n1t1at1ng, and a general guide
to other staff members

to widen the horizons of the teachers beyond the immediate school,
e.g. community awareness by encouraging the teachers to help the
children become aware of the elderly in the local Nursing Home
and to become- involved with the children in the Special School

to encourage each teacher in their efforts in R.E. and to help
_each one in their own faith development R

-o~keep parents informed of what is going on in the R.E. programme
/////in the school through the Newsletter
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Lu provide opparUtnltleu in conaultation with ataft tth‘paruntu
to becoma {nvolved through Avseublies, Parent/lencher cvunlnuu
Buany Beows, ulx.

Lo be avallable (f parents wiah to come o the sehool at certaln
timos duriug the day to talk about thely children or share
problemu, etc.

1. The e of the Paclsh Priont In the R.E. progranme fu:

to be avatlable. for Mass and sacramantal prepuration <4

to visit the classrooms when he in free to do so

4. The other influogpea in the R.E. programme are:
Purunt expectations, u-g- chtldrun vhould be taught cho ‘ten
Commandments, Acts of faith, ... ete.

Current Affairs, e.g. News headlines, One World Week, )ociui
Justice, poverty, atc.

o Visits from the Bishop of the Dioceqc Mission Priest's visit,
P viaiting personncl from C.P.I., etc. ‘

C.. Materials and resources used in the R.E. programme

2
Together with the main series “Way, Truth and Life" the following
materials are available for the use of the teachers
Good News Bible !
Life, Love and Joy
We Celebrate the Eucharist
Sadlier Sacramental Programme for Reconciliation and Eucharist
We Celebrate Confirmation . { .
Liturgy of the Word for Children
On Cloud Nine (liturgies and penance services)
Classroom Creativity
The Christmas Book .
The Easter Book ‘ : K\\’,
The Pentecost Book
God of My Gladness (liturgies)
Assembly Ideas s
Touching God (litdrgies)

-

Teachers Referencest . ) ,

Teacher's Manuals to accompany WAY AND TRUTH AND LIFE series in
the school -
- General Catchetical Directory
The Teachings of Christ - a Catholic Catechism for Adults and
Study Guide
Catholic S5chools and the Communication of Faith
"Our Message 1s Christ"
- Experiments in Prayer
The Singing Pope
I Love You. Pope John Paul II and children
Mary, joy for:-all creation T .
The Lives of the Saints
- ARCH Books fo the Life of Jesus
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GTEE % YTAGES IN DEVELOPING ‘THE IN“1KUNFNF

Lt owan decfded by the statf snd consultants to collect all fuforvmat fon
by usfng questtonnulrea.  Yteps taken vere as tollows:
\ g

o Qunurntjgp“ynd;cqllutlon pf Loy

. Fueh, u(hnn! ptalt member genevated o nomber of quvu(lunu thul.
could he utied Tor hoth the parent and ntudent qm-utmmmlru e
Staff un.n pmup ponerated further ftems for both the purunt mul
1!(!!(!4*1\! quent ionndalre. .
. .

by Tuttial dratts of inntrumentn "

‘The prlncl}pd colliited all the ftems. These were sent to the
(unlultun}x who thea devised o drnft questionnaire sultable for
. nae by students and the parent groups.

'JME;QSYflﬁﬂﬂﬁﬂ)t of tha final {nstrument

At # meeting between the school staff and ¢consultants each of the

. * different questionnaires were considered separately to engure that
language used was not ambiguous, that each ltem-was relevant and
understandable to the respondents and covered all areas of corcern.

) . . '

o The questionnaires to be admiunistered to the Patish Priest, District

Superintendgnt and persons closely connected with the school were,

devcloped'by the consultonts in conjunction with the Principal.

STEP 6: DESCRERTION Ob LVALUATION INSTRUMENTS ‘ s

-a. Parent

i

The quest was designed by school staff. 1Its purpose was

to elicit G¥matiow from parents who currently had children

" attending St Josephs (see Appendix C). The questionnaire contains
6 sections: General Parent Information; ‘Goals/Objectives of the
School; the R.E. Programme; Parent Input; School Climate/
Atmosphere; Parent Views regarding R.E. (Years 1 to 3). For each _
different section responses to questions were made through use of
a Likert scale. The’last section of the questionnaire n;ovided
respondents an opportunity to make comment on their child s preparatiost,
and parent involvement In the sacramental programme. The different
categories of questions were generated by ¢he school staff and were
jdentified as categories for which parent views might prove to be’
most useful. . . N

b. Student Questionnaire z ' 4-\\\

These questionnaires were designed by the staff for specific use
for Years 6 and 7; middle primary and Year 3 (see Appendix D).
Each of -the questionnaires sought responses to the content of the
R.E. programme and poses questions to students about their attitude
toward R.E. relevant to and in the context of their school and
knowledge of R.E. !

. c. Q , ’ tated wi
- e gestionna{£§ to persons associate th St Josephs
Questionnaires were also prepared for Education Department 8
™ District Superintendent, Parish Priest and persons. in Wonangarup .
clocely associated with the school. -
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Some copies of the VERITAS programme I R RN .
Some copies of the "Lord of~Life" programme ' :

J_,There are many other individual copies from varioUs series._

Films, filmstrips, tapes, books, étc. borrowed from the Catholic
Pastoral Institute. M .
' fio : .
”_sgcrron III; THE EVALUATION . o .

“The evaluation described in this report used an approach to evaluation -
Vdeveloped by the 0ffice of the Catholic Education: Commission of W.A. ,(CECWA)

The evaluation model: is provided in Appendix A.

N

A. LProcedure’3 R " . B

STEP 1: THE INITIATION , o
a. 'Contact
; . &

Contact was initiated by the school responding to an invitation from

._the Office of the Catholic Education Commission.to be-involved-in—— ——-—
~ school evaluation. The response arose from-the school's need to
;participate in either a school level evaluation or an inspectorial

%visit from'a Superintendent from the W.A. Education Department.

R Interest Developmentw. . - o s

Interest developed in the idea.of a school 1eve1 evaluation from a
'visit made to the school by»officers of the CECWA.

JZ.STEP z- COMMITMENT

..Following that visit the staff met and determined to uhdertake a -
-school 1eve1 evaluation, with the assistance of consultants (see Appendix F)

. STEP 3: DETERMINING THE AREA FOR THE EVALAUTION

Following the commitment for an eva1uation.to be carried out by the
- staff a further'visit tot he school was organised by the consultants” ,
and varjous areas for evaluation were identified and Iisted. From that. -
- 1list the.religious education -programme was selected- by the staff as
being- of majro priority. - .

'Appendix B lists all areas identified as being areas for. eva1uation at
a future time. - . o s
. 2 , Cg _ .
STEP 4: DETERMINING SOURCES OF INFORMATION ’ Co
Staff and consultants met together and determined that information )
. would be gathered from the following groups -of people o .

.. 8. ~staff members ' ,A-'
b. parents o ‘ . . .
c. students - o : _ S " ' .

d. Parish Priest )

e. Education Department 8 District Superintendent

f. At least’ two other prominent people in the district not directly
: associated with the scbool C

Ny

Ty o o . . ' i } R
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TABLE 1

SUMMARY OF RESULTS OF THE SCHOOL PARENT QUESTIONNAIRE

,.Goals/Objectives of the School . . Parent View =~
a) Religious development . L * Very important
b) Personal development . * Most"to very important
c) Dévelopment of_social'awareness, 'Very;impdrtant
R.E. Programme
"a) Nature of the programme .- In agreement
b) Activities and practices In agteement
c) ‘Cont of R. E. programme In agreement
RO . : ‘ 5;;*?!' i
Parent Input : e .
WAwa) ommunication parent/teacher 4,”M_mfﬁeneral;satisfagtionﬁ, .
b) Information about R. E,:pgog:qnme - Sufficient
) Paren;?involvement Like to be more involved
‘d) General aspects . - . Noreal problems
" School Climate/Atmosphere .
_a) School/Staff attitudes . Very high
b) “ Parent interaction with school . - Sdtisfactory
¢) Child's attitude _ Very positive
.d) R.E. at the sc '01_ . Satisfactory |
Parent Views ‘Reg ding R.E. - Years 1 to 3 s N . )
a) Child's kno edge of religion ’Satisfactory>
b) - Child's/family interaction e ‘ :
regarding religion : "Good | -
c) Child's initiative in religion y Satisfactory
1
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engendered by the staff at the school. They emphatically expressed
that their child was haﬁhy‘at the school, that the discipline was
consistent , and that the gchool was, making a worthwhile contribution
O seeseeess Every aspect of community involvement by the child/school
was agreed upon strongly. Good communication through the newsletter,

>~~"ww“calkendar and parent/teachers evenings was noted and appreciated.

THE HOME~

In this section, the parents-expressed strongly how they see the benefit )
of the R.E. programem in that the children have a significant influence
~in the development-of-  the, faith 1in the home through prayer ‘and attendance
at Mass, for example.

YEAR THREE PARENTS COMMENTS

Most parents agreed that the- preparation for the sacrament of
" Reconciliation and Eucharist by year three children was adequate._
Some expressed the desire to be more 1nvolved.

4

B. Student Questionnaire

Results of ‘the student questionnaires are provided in Appendix D. In

o summary it appears from the - ‘regponses given by students in the different -
" grades that overall the students are very rg8 -nsive to the tbtal school
programme. ~Furthegymore the students as a g are very interested and
responsive to thé current Religious Educatidfl’ programme. With respect
to religious education it does appear that mnot all students constantly
or regularly pray or pray together as a family. It is important to point
out that the data obtained for Year 3 could be somewhac suspect. The
response to questions was a YES or NO; for the majority of items little
- discrimination appeared between these responses. In the majority of
items students tended to agree, selecting YES. in most cases.

C. Other Questionnaires

The results of these are provided in Appendix E. - 1In summary it would
appear that the outsiders consider that the school ‘is providing an
excellent all round education for students at the school. Furthermore -

" all these respopdents were very supportive of the staff and - students at
the school and these:people viewed that the school was producing students
that were well prepared to face the challenge of High §chool.

e . R - : .. R
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[
"The duestionnaires are provided in Appendix E. -

STEP 7: :ADMINISTRATION OF QUESTION‘NAIRES o

a. The Parent Questionnaire . .

The parent questionnaire was accompanied by a 1etter from the
* school Principal inviting participation and was forwarded during
. July 1981. A’95%Z (N=162) response rate was obtained within three
weeks of posting the questionnaire._ .
: o

‘b. Student Questionnaire o

- . The questionnaire was administered by the class teachers.
: o - : ' . v [N
-e. Questionnaires to Persons Associated with the School -
~ Questionnaires were. ‘sent to - the Parish Priest, District Superintendent
> and to three persons from Narrogin that were closely assoicated with"
.the school. All questionnaires gent out were returned to the

R /efrpqndenw-__ e e . - -
. . 5 ’ ) B .

. STEP 8: ‘A{@QLYSIS PROCEDURES ) R o :

All questionnair data was coded for purposes of computer ana1ysis.‘

Mean standard eviation as well as the % response for-~each scale was

.determined fof all items for each questionnaire. Alpha Cronbachs were

.determined for each subscale for _each section of the Parent Questionnaire

in-order to,inspect the internal consistency of the questionnaire. It

was found that all sections of the questionnaire had high Cronbach alphas

(range .76-95) indicating a high level of internal‘tonsistency among '

respondents.
SECTION IV:  RESULTS AND DISCUSSION‘

A. Parent Questionnaire
Results of the parent questionnaire ére proyided in Appendix C. They -
Yare summarised in general form in Table 1. Some specific comments are
as follows: . L. : L

GOALS AND OBJECTIVE - o

- The 'importance and personal development and moral/social awdreness of”
the Religious Education Programme yas rated highly by parents, whereas
the doctrinal content of the programme was rated as less significant.
Parents placed more emphasis on their child's achievement in core subjects
than in progress in religious education. .Generally, parents feel that
it is the sole responsibility of the school to educate the children in
the faith, thus absolving them from the responsibility of being primary
educators. It was evjdent that the topic was not discussed at home.
Parents were generally interested in the Religious Education Programme.
However, they were not keen on being directly involved but expressed
the desire to have more information. ' They expressed their satisfaction’
with the R.E. programme even though in the general information gection
’1t was indicated that many rare1y attend Mass.

'

SCHOOL CLIMATE AND ATMOSPHERE

Parents feel confident in approaching the staff on any matter relating
to .their child. Overall, they/are happy with the climate and atmosphere

1.2}€3‘ ' C.

O

ERIC

Aruitoxt provided by Eic:



) ! ! ,. o oS
SECTION V:l ’ CONCLUSIONS AND RECOMMENDATIONS

‘A.  Conclusiona .
i~

What happended as a result in)do

g the project?

> .
Gains . B %X * Disappointments
Staff knowledge gained in : Disappointed in some attitudes - .
¢ outlining the project ' which came’ through e.g. parents -
o " wishing to know more but not
Skills gained in preﬁaration . wanting to take the time to
of questionnaire " get involved
Insight into parents' attitudes Slow response to
: * questionnaire
Data interpretation S .
, Superintendents' response. very
Questionnai::ﬂtzzﬁ s were . disappointing. So often when
positive : we meet him he makes verbal
e.g. children were happy to come comments about how happy he is
to school . o with the school yet when given
7 . the opporutnity to put it on
-Time and effoqt glven by parents . paper he refrained from doing
made them more aware of the 80.
R.E. programme in the school. : : C

Staff had an opportunity to
review the R.E. programme and
the resources used in the
programme.

Overall Reponse: The reason for presenting ‘the questionnaire was to
benefit our Religious Education Programme - to disdover our effects -
to be able to programme for the future.

® 0127
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i w
B. Qecommendations . S o T
. 1. Parents:- Parents should become more aware. and involved in the
‘Religious Education of their child in: such ways as:
~ attend aprent/teacher evenings focusing solely on religion
B attend REnewal of- Faith pProgramme
hy giving good example and by encouraging their child to
v attend Mass
i participating invsacramental programmes
L v) discussing with ghe teacher: the child's progress in
b religion .
"vi)  reading Bible Stories to the children
"vii) by discussing what their child does in religious 1esson
* i : each day
.. viii) borrowing film strips. from the Cathoiic Pastoral Institute
. . Resource Centre and showing them’ > their children at home
(catalogue available at school) -* '
2 ix) attend film discussion evenings for the deveIopment of their
R own faith .
' 2., Staff . .
}) to.encourage -homework sheets with which the: parents can
help the children
. ii) | develop actiovities that include parents, e.g. send home
parent information sheets at an adult level, on topics that'.
i the teachér has taken with the children
1i1) arrange for Guest Speaker to talk to ‘parents and staff
iv)  put on film/discussion evenings for parents .
» v) organise paraliturgies in class and invite parents to attend
L7 vi)  offer more opportunities for parents tg come'up and discuss
) religion, e.g. parent evening on religion, and ask parents
) " what they would like discussed .
‘vii) organise religion in themes~ throughout- the school so that
) sheetsgcan be sent- -home (One sheet to cover the topic
s ‘ throughout the school) ' IR [ T
' ‘fJ,'.. viii) give parents a list of references as to where to find B

information, edg. suitable Bible stories, prayer bookg...,

LY
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